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I ask no favours to my sex. I Surrender not our claim 
to equality. All I ask our brethren is that they will take 
their feet off our necks 


—Sarah Grimke, 
Letters on the Eqality of Sexes, 
1838 
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Foreword 


The New Policy on Education emphasises education 
which would give women their rightful place in society. It 
is proposed that the National Education System will play 
a positive role and will foster the development of new values 
through re-designed curricula, textbooks, training and orien- 
tation of teachers, decision-makers and administrators, and 
the active involvement of educational institutions. 


NCERT has already taken steps in this direction. Besides 
identifying values commensurate with the status of women 
through curriculum at different school stages, it has launched 
a project on elimination of sex-bias from language text-books 
and other instructional materials. The present volume covers 
a substantial ground on education for Women’s equalily and 
will be useful not only to educational planners, but also to the 
textbook writers and teachers. 

I must compliment the experts who contributed to the 
development of this volume. I particularly appreciate the 
efforts of Dr. Indira Kulshreshtha for planning and co- 
ordinating the entire project. 


Our efforts will be rewarded if authors and teachers react 
to this material and make constructive suggestions for further 
improvement. 


3 P.L. Malhotra 
August 7, 1986 Director 


Preface 


This book contains scholarly writings on issues concerning 
the projection of values commensurate with status of women 
through the curriculum in English. Important issues which 
need consideration while planning the policies, framing the 
curriculum, writing the textual materials and taking 
administrative decisions for their implementation, are dealt 
with in detail. 


The book has been organized in three parts. The first 
part deals with general perspectives on the status of women 
providing the reader with a historical and conceptual back- 
ground. The second part gives suggestions for incorporating 
these ideas in the language curriculum at the school level and 
also touches upon the role of the administrator in affecting 
the status of women through the school curriculum. The 
third part offers guidelines for the writers of textbooks and 
supplementary readers. It offers some useful suggestions for 
the teachers as well. 


I am grateful to the authors who have been able to spare 
time to write these valuable papers. Thanks are also due to 
Dr. Indira Kulshreshtha, Reader in English and the Project- 
Director who conceived the idea, and gave it a concrete 
shape. I hope, this effort will go a long way in promoting the 
cause of women’s education. 


Snehlata Shukla 
August 8, 1986 Head of the Department of Teacher 


Education, Special Education & 
Extension Services 


Editorial Note 


The use of the word ‘man’ has troubled critical scholars, k 
careful translators and lawyers. There are difficulties when- 
ever the the context gives no indication whether ‘man’ 
means just a human being irrespective of sex, or means a 
masculine being and no one else. The exclusion of women 
from the man made world does not change by the contention 
that the word ‘man’ is generic, meant to include both the 
sexes. One has to consider many factors such as the fact that 
the child learns to identify its own sex at a very early age— 
much before the child becomes aware of race, nationality or 
the class or society it belongs to. By the time the gir) is 
about three to four years of age she ‘knows’ that she is a 
girl and will grow into a woman as the boy ‘knows’ that he is 
a boy and will become a man. 


A successful identity of sex includes learning a correct 
language e.g., ‘Iam a girl’ or ‘you are a boy’. Both the boy 
and the girl should know that words like adults, children, 
officers, workers etc. apply to females as well. But there has 
been an invisibility of woman. She has been excluded from 
much of world except from the domestic chores, sex symbols 
and service situations which puts her in the sidelines of life. 
Many atime the role of women is not adequately brought 
out in the school textbooks. The picture which emerges from 
these texts is more often than not one of a traditional house 
wife doing all the domestic chores with occasional reference 
to her as a sex symbol and mainly occupying a very imcons- 
picuous position. 


( xii ) 
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PART I 


THE CONTEXT 


The Status of Women : 
An Introduction 


Dr. Indira Kulshreshtha 


He was giggling. There was a twinkle in his eyes. There 
was a smile on his lips. Happiness was Tadiating from his 
face. She was looking at him earnestly. Pride was written 
allover her. Sudden]y he clinched his fistsand turned over. 
Instantly she picked him up and kissed his chubby cheeks. 
Her heart burst out with love...... she was a mother. 


She looked out of the window and saw him coming— 
his steps staggering and his hands hanging. She felt her 
heart melting within. She wanted to love him, to console 
him, to touch his hands with her thin, frail fingers and to 
wipe out stains of worries from his face, Just then he entered 
the house. Before she could say a word, he shouted in dis- 
gust : “What are you staring at ? Haven’t you seen me 
earlier ?” Her face fell. Her enthusiasm subdued. Her feelings 
and emotions shattered. All of a sudden she wanted to 
get away from his house. 


“You lazy creature! Can’t you get me even a glass of 
water ?” ...She heard him screaming. Her heart nearly sank. 
Where could she go ? Tears welled up in her eyes. As she 
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walked slowly towards the kitchen, she tried to reconcile with 
the situation...she was a wife. 


She found him on the terrace. He was teading a thick 
book and was deeply engrossed in it. As she placed the cup 
of coffee before him, he looked up. She gave him a tearful 
smile. Quietly he started sipping the coffee. She looked 
at the book and a Pang of sorrow cut through her heart...... 
if only she could also....... but, she fought with her own 
feelings Of jealousy, and scolded herself : 


“Don’t be silly ! He has 


to goto the college. ‘He’ has 
to,..“He’ is a boy !” 


can She was a sister. 


She tiptoed into his office, 
files, marking them here and t 
and putting them in the tray. 
intently. He felt he 
do you want, baby ?” 


He was busy looking into the 
here, signing those papers and 
She stood there, watching him 
T presence and looked at her. ‘What 


Her face grew crimson. She stammercd...“no...nothing”. 


“O.K. then! Now Tun along. Let me work. Will you ? 


She nodded her head and withdrew herself, though she 
wanted to tell him that she adored him, that she Wanted to 
become an engineer, an architect, or a designer...but only 
yesterday he had told her : 


“Look here baby, I can’t afford to 
such technical training. Sudhir’s ed 
burden on my shoulders”, 


send two children for 


ucation is already a big 
+ She was a daughter. 


She was tired- after the day’s work. Her fingers were 
aching as she had be i 
urgent assignment. It » and there was no sign of 
a bus. She was worrie ittle, tiny daughter whom 
she had left at home. She'glanced at her wrist Watch. Six 
twenty....... 
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Just then. there wasa quick movement bsside her. She 
looked around and found that the man standing behind her 
was pushing her aside so that he could get into the bus. She 
resisted....... 


“You came after me. Come in the queue”. But her 
voice got lost....... She was still struggling to get into the 
bus while the man had already disappsared inside. With a 
sigh, she waited for the other busto come. 


When she reached home, it was dark. She could hear 
the grumbling... 


“This woman doesn’t care even for the child! God only 
knows what she is so proud of !” 


She was tired, exhausted and desparately needed a cup of 
tens. but she had so many other things to do first, to feed 
the baby, to hand over her salary to them... 


While she was still struggling to settle down with the child, 
she handed over the pay-packet. “There are fifty rupees 
short in your salary What did you do with them ?”” Came 
the question like a bombshell. 


Y epal I have given it to Rajiv ! 


“How dare you give money to that beggar brother of 
yours? Isn’t he ashamed of asking his married sister for 
it?” 


Tears stung her eyes... She was a daughter-in-law. 


Yes, she looked smart. She could take dictation. She 
could type well and over and above, she was young and 
beautiful. He put his cigar aside, looked into his diary, and 
with a broad smile he got up and said. 


“Sit down baby. Today I shall give you another test”. 


She sat on the chair with pen and pad ready in her hands. 
She felt his fingers on her shoulders. She froze. What is 
he up to? 


“Don’t be scared. You have worked so hard, you need 


to relax....... His hands were still moving...... she shuddered 
enced but she was reminded of her sick mother...her invalid 
father...... her hungry brothers and sisters...... she needed this 


job...... and she felt the snakes crawling over her...... she had 
to tolerate this humiliation...... she was a Woman. 


Yes, these are the realities of a woman’s life in society 
today. If someone has to sacrifice, if someone has to live 
for others, if someone has only to give and not to get any- 
thing, it is the woman and woman alone. The day she is 
born she is considered to be a liability, and a curse. The day 
she gets married, she is treated differently if she cannot bring 
the desired dowry with her, and when she grows old, the 
sons take her as a burden and she has to work at home like 
an old maid to help their wives. 


Throughout the Vedic period woman was given the status 
equal to man. She participated in sacrificial rites, performing 
“Yagnas’ and was man’s equal in upholding ‘dharma’. She 
could fight wars ; goto the battlefield, like Kaikeyi, join in 
festivals and take part in philosophical discussions like Gargi 
and Maitreyi ; or even remain unmarried if she so desired. 


But, with the passage of time her position deteriorated 
and her status degraded. The Manusmriti. firmly and finally, 
pushed her into her new and eternally dependent role : 


“Day and night women must be kept in dependence by the 


males (of) their families.......Her father protects (her) 
in childhood, her husband protects (her) in youth, and 


her sons protect (her) in old age ; a woman is never fit 
for independence’, 


*Manusmirti XI: Verses 2 and 3; : i 
ae ae an + Max Muller: reprint 1964, 
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It is interesting to note that the Confucian thought on the 
subject is almost identical : 


“To be a woman is to submit’””...... The Three Obdediences 
ordained that a woman was to be dependent on her father as 
a child, on her husband as a married woman and on her son 
as a widow’. 


The Assyrian scribes of 1100 BC had already said the same 
thing. Woman was expected to be under the rule of her 
father, “who was free to settle her in marriage exactly as he 
thought fit’. 


The early medieval society in Germany acknowledged the 
complete control of the husband on his wife as his right, 
known as the right of “mundium’”. Here a woman was passed 
on from the father’s hand to that of the husband, and this 
‘tight’ included the authority to beat her, though not to 
mutilate or kill her. 


“Tt is sometimes claimed that men are the natural 
protectors of women. Are they ? Who is it that women 
fear on loney roads at night, the members of their 
own sex or of that which claim to be their natural 
rotectors ? Any observer of the world knows, that 
while men may be very good protectors for the women 
of their own families, they are often very poor protectors 
for the women of other men’s families’’® 


However, Manu was no women hater, for he has said, 


“Where women are honoured: there the gods are pleased, 
where they are not honoured, no sacred rites yield rewards”. 


2The Book of Rites. 

3As quoted by K.P. Gupta in China Report, 1975. 

4Vern and Bonnie Bullough : The Subordinate Sex: 1974. London : 
University of Illinois Press P. 22. 

®Ibid. p, 155 (munt means hand) 

Lillie Devereux, Women’s Place Today, 1883. 

7Girija Khanna, “Indian Women Today” New Delhi Vikas Pub lish- 
ing House, p. 2. 
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Manu opposed the purchase of a woman, and never gave 
sanction to such marriage. Even though he advocated child- 
Marriage, he did warn the fathers not to give away their 
daughters to man devoid of good qualities, 


When India witnessed the advent of Buddhism, there was 
welcome change in the position of women in society, for 
Buddhism allowed women to be educated, to travel as mis- 
sionaries, and even to remain unmarried. But, at the same 
time, it considered women as evil to be avoided by men. 


The situation changed for worse with Muslim invasions 
jeopardising the security of women as they were often carried 
away by the invaders. It further narrowed down the social 
liberties of women and ‘Jauhar’ and ‘Sati Pratha’ became 


more acceptable to women than to be slaves or marry into 
the homes of invaders. 


At the dawn of the British rule, the position of women 
was in a sorry state. The Vedic liberties enjoyed by women 


were long forgotten. It was at that time that Raja Ram 
Mohan Roy raised his voice against ‘Sati Pratha’, 


After centuries of social Stagnation and due to the pressing 
social, cultural, economic and political factors, the Indian 
women have shown an urge to come back to the mainstream 
of social life. The freedom movement marked a new era in 
the awakening of Indian Women. The sheer desire to take 
part in the life around, to bea part and parcel of the chang- 
ing society was a great comeback for Indian women. It 


certainly helped them to regain their rightful place in the 
Society. 


With Independence, the Indian Women came to be gran- 
ted equal status with men, The government made all possi- 
ble efforts to raise their status in various fields through such 
measures as compulsory education, Hindu Marriage Act, 
abolition of child- marriage, dowry Prohibition, etc. Even 
the Constitution mace Provision for equal rights to men as 
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well as women, irrespective of sex and other considerations. 
Yet, these efforts do not seem to have made much impact. 


Man and woman, in fact, are complementary to one 
another, and this would be a different world if only both of 
them could lead a harmonious life, working not in confron- 
tation, but in co-operation. If only women were also pro- 
vided with equal opportunities in all walks of life, the picture 
would have been very different. The double standards of 
men have brought women to the crossroads where they stand 
helplessly not knowing what is expected of them. Ernestine 
said: 


“Humanity recognizes no sex ; Mind recognizes no sex; 
life and death, pleasure and pain, happiness and misery 
recognize no sex. Like man, woman comes involuntarily 
into existence ; like him, she possesses physical and mental 
and moral powers...... like him she has to pay the penalty 
for disobeying nature’s laws, and far greater penalties 
she has to suffer from ignorance...... like man she also 
enjoys or suffers with her country. Yet she is not recogni- 
zed as his equal.’’® 


But, perhaps now, in the wake of women’s movement in 
India and with the advent of the International year of 
Women a decade ago, people are beginning to regard the 
idea of woman’s equality with man not only a political but 
also a social truth. 


Indian Women have done, and are still doing extraordi- 
nary and wonderful things. History, literature, religion and 
politics are full of examples of such women who have inspired 
others. The last three decades have definitely brought a 
remarkable change in their attitudes. 


The thoroughly domesticated women who could not think 
beyond the welfare of their families have now awakened to 


®Ernestine L. Rose. Second National Convention. Friends of 
Women Suffrage 1851, History of woman Suffrage, 1, 1881. 


z 


their wider role in society. There have been many factors 
responsible for it, the first and foremost being the country’s 
independence leading toa fair deal for all men and women. 
Social reforms in the country have made women aware of the 
Social injustice they had been subjected to. Educational 
Opportunities which atleast a few of them were able to take 
advantage of, set another Phase in their march towards 
progress, Employment facilities also have contributed to 
their so-called economic independence. Economic empanci- 
pation has made them as important as men in contributing 
to the family income. 


The modern Indian man’s attitude towards women has 
also altered and has thus created a climate where the Status 
of women can be improved. He is no more satisfied with a 
woman who can be a mere housewife. He too wants an 
intelligent companion to share his various interests in life. 
He has realizcd that better position for women in society will 
elevate the status of his entire house-hold, family and ulti- 
mately of the community. 


Of all these factors, education has 
role in bringing about this change. 
education, the greater the availability 
This also kindles in women the desire to explore all the 
opportunities, which in turn brings about change in their 
attitude. This change of attitude results in Conflict With the 
existing institutions, restraints and social taboos, It means 
they are prepared to accept challenges-social and political 
And once they have this strength and desire, their status is 
bound to improve. 


played the greatest 
The better a Woman’s 
of social Opportunities, 


Now, education of women does not merel 
them literates. It is expected to make them fi 
lution, to understand their own problems, an 
capable of solving them. For this the educatj 
to be feminists. Women don’t have to de 
of confrontation with men. Let us ask the q 
for what ? 


y Mean to make 
t for social Teyo- 
d to make them 
onists don’t have 
velop an attitude 
uestion : education 
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“Women like men, must be educated with a view to action 
or their studies can not be called education, and no 
judgement can be formed of the scope of their faculties. 
The pursuit must be life’s business, or it will be mere 
pastime or irksome task”.? 


If we wish our women to stand side by side with men, 
walk hand in hand with them, or if we wish that they may 
compete with men, they must be given the same training as 
men, without any bias. If girls as well as boys are going to 
enter industrial life, they must be trained to enter it with self 
respect : 


Mary Ann Radcliffe once remarked : 


“How far the wife was intended to be the slave to her 
husband, Iknow not ; but certain we are, she was desig- 
ned to be his friend, his companion, and united part; or 
according to the gentleman’s phrase, his ‘better part’ and 
yet how often do we see her sinking under the burden of 
household load, whilst the unfeeling husband is lavishing 
away the substance which ought to be the comfort and 
support of family.”’?° 


It is ridiculous to find how language itself discriminates 
betwcen the two sexes. A good portion of language is 
designed to degrade women, eg., 


“Words like ‘old maid’ and ‘spinster’ as opposed to 
‘bachelor’ and ‘play boy’ illustrate how we view women who 
do not choose to marry or who miss out on the chance if 
they want it’. 


Or, 


®Hariet Martinean: Letter to Paulina Wright Davis, Second 
National Convention, Friends of Women suffeage, 1851. History of 
Woman Suffrage, 1-1981, 

10Mary Ann Radcliffe, The Female Advocate, 1799. 

Charlotte Holt Clinbell ; Meet Me in the Middle, 1973. 


to be described as a ‘lady’. 
as common as ‘cleaning wo 
But one Says normally ‘Woman doctor.’”!2 


Or 


“nit is one thing to be an ‘old master’ like Hans Halbein, 
and another to be an ‘old mistress,”13 and so on. 


All that we need to do to give women what they have 
been deprived of 


earth is small and no 
Let us see that no woman feels the 
“degradation of being a woman, not the degradation of being 


n, but what ‘man’ has made of her.’’14 


(a) How to bring about 


a change in existing value Systems 
in the Society to im 


Prove the status of women ? 
(b) How to ensure the spirit of CO-operatio: 
confrontation between boys and girls 
language curriculum at the school Stage? 


n. and not of 
through the 


A team ofthe three—the Curriculum 
Writer (including supplementary readers 
English can play an active and im 
major ideas, objectives and val 
status of women by way of developi 


22Robin Lakoff : Language and Woman’s Place 1975, 
22]bid. 


14Lydia Maria Child, letter to Angelina Grinke, 1838, in Miriam 
Gurko. The Ladies of Seneca Falls, 1974. 
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in children. This can be done by exposing them to right kind 
of books at the right time. 


The educationists need to come forward and see that the 
curriculum is planned in such a way that every Indian child 
becomes aware of the fact that the hands that rock the cradle 
can also rule the world. Women are not inferior beings and 
they do not need separate treatment. It is essential to gener- 
ate a spirit of co-operation on the basis of parity of status 
amongst boys and girls. To quote Lucretia Mott : 


“The question is often asked : What doesa woman want, 
more than she enjoys? What is she seeking to obtain ? 
Of what rights she is deprived ? What privileges are with- 
held from her? I answer, she asks nothing as favour, but 
as right; she wants to be acknowledged a moral, responsi- 
ble being.” 1" 


1sLucretia Mott, discourse. circa 1849, History of Woman Suffrage 
1, 1881. 


The Status of Women in 
Indian Society 


Dr. Rajendra Singh Vatsa. 


ornamented goddessess and the di 
dancing girl from Mohanjedaro, 
figures of males, it can be infer; 
honourable status in that society. 


The ancient Tamil literary works like Tolkappiyam refers 


1 u’ a secret form of marriage among 
the Tamilians in the South. This Was pure and simple love. 


marriage between a young man and a girl with no ceremonies 
or customs. Women lived in freedom. Sati, infant marri- 
age, purdah, and other such social evils did not plague them. 


In the primarily matriarchal society in Kerala a Nayar 
girl was married through a simple ceremony, known me 
sambandham. The bridgegroom offered Pudaya, ą set of 
clothes to the bride. Even after marriage the gir] did Dot 
leave her house; her husband lived in his own and Visited his 
wife only at night for conjugal rights. Children belongeg Ge 
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the mother and lived with her in the same family. The Nayar 
women, being self-reliant and free, had a respectable position 
in society. 5 


The Rigvedic Aryan Society of about 3000 BC was patri- 
atchal. Yet, since the Rigvedic Aryans were always in need 
of increasing their numerical strength, they gave their woman 
an eminent status in society. Women were their copartners 
in all phases of life. Generally parents and guardians arrang- 
ed their marriages. But the Rig Veda refers to some contract 
marriage also. Swayambar was the privilege of the Kshatriya 
girls only. Monogamy was the general rule, but some chiefs 
and sages were polygamous. There is no indication of 
infant-marriage in the Rig Veda. A widow was married to 
the brother of her deceased husband.* 


Professional dancers and courtesans were not prevented 
from elevating their status in society. The Rig Veda mentions 
the marriage of king Pururavas with Urvasi, a dancer. There 
are several other instances of this kind. 


In the Rig Vedic times women were greatly respected in 
the family. The woman was the home. 


alean’, fa gega | 


Wife and husband jointly performed religious cermonies and 
offered prayers to the deities. Women were free to participate 
in intellectual discourses and were not subjected to any 
religious disability. Women had the right to compose religious 
hymns ; in fact, Visvayara, composed some of the hymns of 
the Rig Veda. 


The later Vedic period witnessed a decline of the status of 
women in society primarily because of the development of a 
belief, evolved in the Atharva Veda, in the existance of hell and 


1Rig Veda : 10/102/11 ; 1/116/10 ; 8/19/36 
*Ibid, XVIII. 8 
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heaven. survival of soul after death, and the possibility of its 
redemption through a son and a son alone. Besides, on 
account of an ever-increasing importance of Brahmanical 
notions of ceremonial purity, women began to be considered 
generally impure, more so during their child-birth. 


The Atharva Veda deprecates the birth of daughters. And 
in the Brahmanas there are references to female infanticide. 
The brahmanas also enjoin that a disobedient wife ought to 
be taught obedience by physical force, According to Shakun- 
tala Rao Sastriin Women in the Vedic Age, the Maitrayani 
Samhita places woman on par with dice and drink, and 
describes her as one of the major evils in society. She is 
declared to be untruth itself in human society, and is connect- 
ed with Niroriti, the genius of darkness. The Taitareya 
Samhita and Satpatha Brahmana rank her as inferior to (even) 
a bad man. 


Inspite of the above unfavourable views about women in 
the later Vedic literature it must be stressed that there were 
some authorities who disagreed with them. Some Brahamans 
considered women competent to perform sacrifices and read 
the Vedas. According to the Taitreya Brahman 
without his wife was debarred from performing any T 
ceremony. 


a man 
eligious 


aamlarzaı Ais; T B2/2/2/6 


In many local areas the above mentioned anti-women cl 
ions were not favoured. june 
Brom about 200MB OTe eee te Upanishads, with 
their predominantly national and intellectua] viewer ie ae 

not agree with the injunctions of the Brahmanas, Ehe 5 5 
women a much better status. Women were given as xe 
education. They could study the Vedas. Even N und 
like Janasruti were permitted to study the Vedas, omen 
and Gargi were outstanding intellectuals and Philoso tee 
the Upanishadic period. There were lady Professor, ine 
n the 
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Gurukulas along with men. Husband and wife were enjoined 
to perform social and religious rites together. They maintain- 
ed high moral standards. 


During the main Sutra period from about the sixth century 
BC to the third century BC, there were several writers of the 
Grihya Sutras. Ofthem, Asvalayana, Apastambha, Sankha- 
yana and Bharadwas were outstanding. Although they lived 
and worked at different times and places, they held similar 
views about certain fundamental aspects of the status of 
women in society. 


The injunctions of the Grihya Sutras adversely affected 
the position of women. Asvalayana prohibited the perform- 
ance ofrituals by married women. A woman was debarred 
from inheriting wealth and was denied the right to the 
property of her husband. Thus, the Grihya Sutras deprived 
women of numerous rights and freedom which they had 
enjoyed earlier. Their position in society was worse than 
what it had been during the later Vedic period. 


Jainism considered women inferrior to men. The Jain 
texts mostly written by monks were, in general, unfavourable 
to women. The following extract from the Tandulaveliya 
illustrates this point ; 


“She is called Nari (Na-ari) because there was no worse 
enemy for man than she; she is Mahila because she charms 
by her viles and graces; she is called Padma because she 
accelerates a man’s passion: she is called Mahitiya because 
she creates dissention; she is Kama because she delights in 
coquetry; she is called Angana because she loves the Anga 
or body of man; she is Josia because by her tricks she 
keeps man under subjection; she is Vanita because she 
caters to the taste of man with her various blandish- 
ments’’.® 


Jain, J.C. Life in Ancient] India as Depicted in the Jain Canons, Cit 
in Thomas, P. op cit. pp 110-111 
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Take another illustration; 


de Cruel in their hearts, and charming in body, speech 
and glance, girls resemble a knife inlaid with gold”.4 


However, the actual status of woman in soeiety was quite 
different from the one described in the Jain texts, The Jains 
in general considered women as desirable. They married and 
had children. Jainism rejected the sacremental view of 
marriage. There were women who were highly respected. 
Ajja Chandana was the first disciple of Lord Mahavira. 
Woman as mother was given the greatest esteem both by the 
general public and the monks. Trisala, mother of Mahavir, 
is deeply venerated by the Jains. Kings were proud of their 
women. For King Gandhacchaya his beloved Malli was 
doing work of his whole kingdom. Many kings were 
polygagmous. King Mahasena, had according to Vivegasuya, 
one thousand wives.” The courtesans held a high Position w 
society.° The Nayadhammakaha refers to Champ as one of 
the most celebrated and priviledged courtesans. Good women 
of even low status could move into higher levels of societ 
Charmed by her qualities and grace, king Jiyasattue 7 
Khupaitthiya married Kanayamanjari, the daughter RN 
painter, and made her his chief queen, & 


The status of Buddhist women differed from their Hi d 
sisters. Buddha considered women as an obstacle j indu 
attainment of Nirvana, and, therefore, did not favou 3 ER 
entry into the Buddhist order. Even after he sie their 
entry on the persuasion of his disciple Ananda, he fe ed them 
this would adversely affect the future of Bu ee that 
contrary to the Brahmanical Hindu view of women i ae But 
recognised the individuality and independence Sr Sii uddhism 
their right to Nirvana particularly in the case of fee and 
The Buddhist ladies, known as Theris or elderly an nuns, 
freedom to compose religious songs, Among sone of 

e 
‘Ibid, p. 112 
sIbid, p. 114, 
‘Ibid, p, 113 
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distinguished theris drawn from the different castes, com- 
munities and professions. including prostitutes, were Sumedha, 
the daughter of the king of Kroncha, Ishidasi, the only 
daughter of a wealthy merchant of Ujjain, Utpalavarna, the 
daughter of a rich merchant of Savitti, Ardhakasi of Kasi, 
Padmavati of Ujjain, the favourite of king Bimbisara, and 
Ambapali of Vesali. Their Gatha (Songs of the Theris,) 
which is important part of the Budhist Canon, contains songs 
wirten by seventy-three nuns. In these songs these women 
have expressed their joy on the freedom they -had achieved. 
For instance, Sumangala in one of her songs wrote ; 


“O woman : Well set free How free am I, 

How thoroughly free from kitchen drudgery ! 

My brutal husband............... 

Purged now of all my former lust and hate ! 

I dwell musing at ease beneath the shade. Ofspreading 
boughs—O, but it is well with me’’.” 


The Buddhist texts reveal that mother was respected more 
than father. Marriage in Buddhism was not a sacrament but 
a contract; only grown up girls were competent to marry. 
Widow marriage was permissible. Buddhist society was free 
from evils of Sati and infant marriage. In some cases 
daughters-in-law sought shelter in nunneries to save themselves 
from the tyranny of the mothers-in-law. Far from being 
objects of contempt, the courtesans were considered useful 
and desirable. They were free to upgrade their social status. 
Kings and nobles sought after them. Many of them were very 
wealthy and influential. In Vesali the Buddha accepted 
Ambapali’s invitation to stay as her guest. The heroine of 
the Kurudhamma Jataka, a courtesan, was considered the 
highest authority on morals. She gave sermon to a 
group of learned Brahmins on Dharma or duty.® Ashoka’s 
daughter Sanghamitra was the first woman foreign missionary 
in the world, who went to Ceylon and founded the order of 
„Buddhist nuns there. 


7Thomas, P,, op cit, p. 9-1 
®Ibid, p. 97. 
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The Arıha Sastra of Kautilya helps us in understanding 
the status of women in Mauryan India. It makes a departure 
from the position taken by the Grihya Sustras on the status 
of women. The age of consent was twelve for a girl and 
sixteen for aboy. There were early marriages but not infant 
marriages. Kautilya laid down that a girl, whose parents 
failed to marry her forthree years after her first menses was 
free to marry a man of her own choice even outside her 
caste. A woman could own property in her own right, 
although a widow after her re-marriage was denied 
the right to inherit her first husband’s property. Widow 
Marriage was permitted in all castes. A woman was given 
the right to leave her husband “if he is of bad character, is 
gone long abroad, or has become a traitor to his king, or is 
likely to endanger the life of his wife, or has fallen from his 
caste, or has lost his virility.” Polygamy was permissible 
but each time a man married a new woman he had to pay a 
certain amount of money to the superseded wife and some 
to the state. Negligence of marital duties by man was 
punishable with fines, Punishment for adultery was also in 
the shape of fine. 


The above rules were not universally enforced in Mauryan 
period. Besides, according to the writings of the Greeks, 
including Megasthenese, women were excluded from the study 
of sacred texts. “The sons succeeded the father”. The 
wealthy were polygamous. Child marriage was prevalent in 
some regions of South India outside the Mauryan empire. 
Swyamvara was practised among certain royal clas. The 
Greeks have mentioned the existence of Sati also. 


The post-Mauryan period in Indian history was one of 
the rapidly changing political and social scene. Many foreign 
invaders like Parthians, Greeks, and Seythians were being 
absorbed and assimilated in the social structure of the Indo- 
Aryan society in the Northern and Western parts of India, 
The Mahabharata, a literary creation of this period, gave 
sanction to many new social customs such as inter-racial and 
inter-caste marriages. For instance, Bhim married and 
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lived with the Rakshasa lady Hidimbi. Arjun married a Naga 
woman Ulupi and lived in her house for some time. Shantanu 
the father of Kuru-Pandavas married Matsya Gandhi or 
Satyavadi, a firsherwoman and the lunar line descended 
through her son Vichitravirya. Similarly, the Aryan king 
Yayati married Asura princess Sharmishta. 


But the Mahabharata portrayed the nature of women as 
inherently base, and exhorted her to observe piety and 
obedience to man. It made marriage for her an obligatory 
sacrament without which her body was feared to remain im- 
pure. At the same time it prescribed that by marriage a 
woman became the property of her husband by law. From 
the childhood to the old age a ‘woman is never free’, was the 
observation of the Mahabharata. 


Despite such observations a woman as mother held a high 
status during the age of the Mahabharata. At one point it 
was stressed that: 


“A man’s preceptor is greater than ten Acharyas, his 
father greater than ten preceptors and his mother greater 
than ten fathers’’.® 


Emphasising the status of a wife, Shakuntala told Sushy- 
anta: 


“The wife is half the man, and the best of friends. She 
is as a father to her husband in the performance of 
religious rites, and as a mother in sickness and at times of 
distress. The wife is the constant companion of her 
husband......... inekle in adversity.........7729 


The ideal of Pativrityam was emphasised in the Mahabharata. 
By her virtue and devotion Savitri succeeded in getting back 
her husband from the jaws of death. The custom of sati was 
prevalent among certain royal families, but the Mahabharata 


"Thomas, p. Ibid p. 154. 
10Jbid, pp. 151-152, 
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neither tried to exalt it nor denounce it. Widow-marriage was 
condemned as sinful. Monogymy was the general rule, but 
the wealthy, the powerful and the learned sages could be and 
were polygamous. 


From the Ramayana of Balmiki there emerges a picture 
of the status of women in society which differed from that of 
the Mahabharata. The practice of Pativrityam was being 
enforced and even a devoted woman like Sita found it 
impossible to live up to it. Infant-marriage had become 
popular. Women of the royal household had to observe 
purdah. It was unsafe for women wearing ornaments to 


move about in public gardens. Women lost much of their 
earlier freedom in society. 


The Indo-Aryan and non-Aryan communities were patriar- 
chal. Contrary to the former, marriage for the latter was not 


Sacramental but a secular affair with freedom of divorce and 
remarriage, 


During the Gupta period from the fifth to the sixth 
Century AD there took place a strong revival of Hinduism 
which gradually drove Buddhism out of India. At that time 
the Brahmins legislated for the country and the Kshatriyas 
executed the laws. An excessive stress was laid on an effort to 
elevate the soul at the expense of the body. A woman was 
thought to be anjhinderance in that effort. Hence, her free- 
dom was further restricted; she was denied the knowledge of 
the scriptures, and given a status subordinate to that of man. 


But there were exceptions. The King Chandra Gupta 
(319 AD—335 AD) got his wife Kumar Devi’s name inscribed 
on coins, thereby giving hera unique honour. In his well 
Known Brihad Samhita the celebrated astronomer Varahami- 
hira (who lived in the sixth century AD) pleaded for sex qua- 


lity, in fact, for a Superior status for women, in the following 
words (translation from Sanskrit) : 


“It is women who ad 


orn jewels, not Women who are 
adorned by jewels, 


In fact, women are the jewels; there 
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are no greater jewels created by God than the jewel that 
is woman, that is capable of giving delight to man by sight, 
by hearing, by speech, by throught and touch. With her, 
Dharma, Artha and Kama are possible; a son is also 
possible only through her. Hence, woman should be con- 
sidered the mainstay of society, the home of the goddess 
of prosperity, and should be held in honour and respect. 
Women have been driven to wickedness by men; women 
are superior to men in virtue...... they are pure as gold. 
The households in which virtuous women are disrespected 
are accursed, are destroyed as if struck by the goddess of 
destruction. Man is born of woman; hence, O ungrateful 
ones who slander women, to whom you owe your very 
existence, how can you ever be happy ? Conjugal fidelity 
is enjoined on both husband and wife, and its violation by 
either is censured equally by the Shastras, but men disre- 
gard this, while women do not; hence women are superior 


” 


During the period from the seventh to the twelfth century 
several codes, Puranas and Tantras were produced. Manu 
and Yajnavalkya were the two most important compilers of 
the Hindu law of this period. The former legislated that from 
the childhood to the old age ‘a woman is never fit for 
independence’. She was to be kept constantly under male 
surveilance, The rights of women in practically all law books 
are indentified with those of Sudras, {slaves and children’. 
Manu further ordained that “...... Women destitute of strength 
and destitute of the knowledge of Vedic texts, are as impure 
as falsehood itself, that is the fixed rule”. A woman could not 
have wealth exclusively of her own. An Aryan was not to eat 
with his wife. 


The later law-givers were even more cruel to women. For 
example, according to Daksha, a wife was always to be 
taught about her place. Majority of the law-givers. „wanted a 
woman to worship her husband as BS event Were a 
drunkard, a gambler, or a debauch. PE BEN 


mo 
ROE RT. Wont peaga 376 © ® a‘ 
ah ES 
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The law-givers also recommended infant-marriages. Manu 
did not consider post-puberty marriage as sinful. But several 
other law-givers felt otherwise. Yajnavalkya, Yama, Marichi, 
Parasara declared that “the father of a girl married after 
puberty goes to hell”. The result of such injunctions was 
that girls were married in their infancy, and consummation of 
marriage was generally performed after puberty. But some 
later commentators recommended consummation of marriage 
even before puberty. Infant-marriages were sustained by the 
economic structure of the joint family, It is ironical that 
whereas literacy was thought to be an admirable assest of 
Prostitute and, for a family girl illiteracy was sacred and 
literacy a sin, Perhaps this explains the female illiteracy 
which became widespread specially in theseventh century AD. 


Widow marriage was prohibited for the Brahmin and 
Kshatriyas and Vaishyas. In certain regions of India a widow’s 
head was shaved and she was advised to lead a strictly pious 
life. Sati, the practice of burning widows alive on the pyre of 
their dead husbands, was also being practised, though only by 
a minority of the upper castes. It was not observed by the 
sudras. 


In many temples numerous women were forced to live as 
Devyadasis or temple-dancers. Their lives were no better than 
that of the prostitutes. In 1026 AD the Somnath temple had 
500 Devadasis. 


The evils survived because the feudal rulers and the priests. 
prompted them. The protests of the righteous against them 
Were generally ignored. 


Nevertheless it must be remembered that now anq then 
even the harshest law-giver conferred on woman a status 
superior to that of man. Both Manu and Yajnavalkya have 
exhorted men to honour their woman and keep them content 
ted and happy, lest misfortune should overtake the household 
through the sorrows of the neglected women. 
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The Tantric literature of the period was generally favour- 
able to women. The Mahaniryana Tantra has enjoined that.... 
“By riches, clothes, love, respect and sweet words should one’s 
wife be pleased. It condemned Sati because in its view every 
woman is the image of the goddess’. It permitted widow 
marriage. Infanticide was prohibited. 


The Lingayats of South India had similar disposition 
towards women. Their leader Basava held that men are not 
superior to women; the woman is to be treated with respect 
and kindness. 


The advent of Islam brought about change in the status of 
women. Among the Muslims marriage was basically a civil 
contract between two adults—a man and a woman. Some of 
the Muslim women became famous rulers-like Razia Sultan 
in thirteenth century and Chandbibi in sixteenth century but 
the general condition of Muslim women was deplorable. 
There was widespread polygamy and purdah system. In their 
harems the kings and nobles kept hundreds of helpless women. 


The socio-economic conditions of the period adversely 
affected the attitude of the contemporary writers towards 
women. Even the so-called Bhakta poets held utterly perverted 
notions. They described a woman as extremeiy impure and 
despicable (wer aqa, ÙT TH afaa” 1) ‘Dadu called her Rakshasi 
or devil, Kabir the gateway to hell? In the words of Tulsi 
Das a Women isthe most wicked of all (aam à wan, am 
afar )}3 But in their better senses they write in her paise. 
They all glorified her as mother : 


art farat afa we ara at aT GTA | 
AR a AT Fla, HLA Tg FATT I! 


Sur Das had a natural and humane disposition towards 
woman. From his peoms she emerges as an individual liber- 


11Sunder Darshan pp. 277-278 
12Hindi Kavya Pravesh p. 187 
Ram Charit Manas 3/35/2 
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ated from traditional Social barriers free to move about in and 


outside her home, lovingand lovable, and yet devoted to her 
duties. 


As a result of the centuries-old social prejudice the status 
of women reached the lowest ebb in India during the eighteenth 
century. However, several new forces that emerged in the 
course of time have slowly but steadily helped to upgrade her 
status. British social legislation, humanitarian endeavours of 
some of the British bureaucrats, Christian missionaries, and 
Indian social reformers like Raja Ram Mohan Roy, Ishwar 
Chandra Vidyasagar, Dayanand Saraswati, Mrs. Annie Besant, 
Ramabai Ranade, Pandita Ramabai Saraswati, D.K. Karve, 
B.M. Malabari and innumerable other luminaries wrote books, 
pamphlets, articles and petitions Pleading the cause of female 
liberation from several inhuman customs such as infanticide, 
infant marriage, burning widows alive, enforced widowhood, 
illiteracy, purdah, etc.14 Pleading the cause of widow- 
Marriage, Ishwar Chander Vidyasagar wrote : 


“Countrymen : Unfortunately...... it Is impossible for you 
to have compassion for your helpless widows..... you 
perhaps imagine that with the loss of their husbands your 
females lose their nature as human beings and are subject 
no longer to the influence of passion”. 


Pandita Ramabai Saraswati, in her book The High Caste 
Woman (1901) gave a call to all those “who have any interest 
in or compassion for your fellow-creatures, let the cry of 


India’s daughters, feeble though it be, reach your ears and 
stir your hearts”. 


As a result of such literary endeayours the aboye- 
tioned cruelities against women were ta 
law. It is noteworthy that from the ni 
with men women also began to wo 
female status in society. 


men- 
ken cognizance of by 
neteenth century along 
tk for the eleyation of 


ı4Vatsa, Rajendra Singh : The Growth of Humanitarianisn i s 
1860-1914 (Ph.D Thesis) Delhi University 1969. RER 
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The struggle for India’s independance opened up a new 
chapter in the emancipation of women. In Gandhiji they 
found a vehement advocate of sex equality. On his persuasion 
and under his leadership women came out of their domestic 
seclusion and participated in active politics. After Gandhiji’s 
arrest Mrs. Sarojini Naidu led the movement against the 
Imperial Salt Laws. In Salt Satyagraha of 1930, of over 
80,000 participants 17,000 were women. Many of these women, 
like Smt. Du; gabai, Kamala Devi Chattopadhyay, Vijay 
Lakshmi Pandit, Violet Alva, Sushila Nayyar played a leading 
role in the national struggle for freedom, Col. Lakshmi Sahgal 
organised a women’s corps under Subhas Chandra Bose. 


An inevitable consequence of women’s role in the national 
struggle was| an unprecedented rise in the status of women. 
For the first time in the world history Indian women got the 


N right to seék election to provincial and national legislatures. 


Even during the British Raj a number of women came to hold 
ministerial portfolis. After independence, they have been 
granted complete political, economic, religious and social 
equality with men. They have been given the right to property. 
Our constitution guarantees them “equality of status and 
opportunity”. The speed with which the legal disabilities of 
women have been removed in India has no parallel in the 
world history. There is hardly a walk of life where women 
have not distinguished themselves. 


There are, of course, impediments to a fuller implementa- 
tion of the law and we come across instances of injustice to 
women here and there, but the movement for its enforcement 
cannot be reversed. Literature has helped to promote it and 
it will continue to do so. Rejecting the traditional social 
values prejudicial to women Nirala pleads for equality of men 
and woman : 


Adi an fares ait, fara af, fara eo, fret aa aa, 97 Fae 
ara Irma us Al 
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And Sumitra Nandan Pant wrote 3 


aif wet att, ag at stadt Hafer 
Sa Tr anne Fz, 

qe WS TAT IR aa 

BAG BW ATT wT 1” 


Such exhortations have external appeal. They are bound 
to bring about revolutionary changes in the status of women: 
it is just a matter of time, 


From a brief review of the status of women in Indian 
Society from the Indus Valley civilisation to our times it is 
evident that the status of women has never been one set 
Pattern across the country. It has differed from age to age, 
Tegion to region, religion to religion, caste to caste, and, in 
fact, from house to house and individual to individual. Since 
the later Vedic period their status changed for the worse 
specially in the Indo-Aryan society. It deteriorated during the 
medieval period and became worst during the eighteenth 
century. What happened in the Indo-Aryan society did 
adversely affect, to some extent, even the non-Aryan society. 


From the foregoing analysis we further learn that the res- 
ponse of the intellectuals, writers and educationists to the 
status of women also differed widely from one another at 
different periods of history. While some were unjust there 
Were others who were humanely disposed towards them. It 
must be admitted that the number of the latter has been defi- 
nitely smaller than that of the former. But it is the latter who 
advocated strongly for improving the status of women through 
out the course of Indian history. From the nineteenth cen- 
tury the number of such writers, reformers, and educationists 
has been increasing, their number have perceptibly swelled in 
our times. We can claim to be their humble but devoted 
disciples and in our hearts we cherish a Sincere desire to see 
our women to be on equal footing with men so that the Society 

s more harmonious and enjoyable. 


PART H 
THE SCOPE 


Language and Women 


P.N. Sahi 


The evolution of human society began with equal status 
to both sexes. The prehistoric men and women lived in caves 
without any inhibitions. They were just part of the nature 
and. lived life with its gifts as well as hazards. Men and 
women laboured together for food, shelter and security. They 
hunted for food, shared domestic chores, fought individual 
feuds and tribal wars and faced natural calamities together. 


In the process language in the form of the spoken word 
replaced gestures as a means of communication between the 
two sexes and between the different groups. Gradually, 
language developed in the written form and ultimately from 
essentiality to luxury. As luxury is almost always a source 
of laxity, it started giving way to sexism and linguistic dis- 
crimination against women. With the development of the 
modern patriarchal civilisation eclipsing the matriarchal 
system, man-dominated language flourished and the spoils of 
it—‘weaker sex’ or ‘fair sex’—have an overtone of sex-bias 
against women. The traditional non-involvement, unconcern, 
indifference and tolerance of women towards mens’ effort to 
widen the horizons’of languege, contributed adversely to its 
present form. Gradually, language attained its own stature 
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larly women, who never protested against sex-bias in 
language. It is also 
flattered by the sex-bias in language. Even women’s writings 
have this evidence as they reproduce men’s similies and 


etc., with that of the figu 


Not have any such thing that pleases women. Neelima 
Gandhi writes. “At som 


‚a rabbit or a woman with enticing curves.”ı 
A Woman getting enticed by another woman is unnatural in 
the majority of cases. It is, therefore, nothing but seeing 
things through man’s eyes and subconsciously through the 
conditioning of the mind Over the ages, This could be called 
the traditional hesitancy and non-boldness on the part of 
women. Psychologically, it is very injurious to the cause of 
the status of women in society and it deprives language of 
healthy repartee, Causing imbalance and inequality between 
the sexes, thereby affecting the status of women. 


Language, while developing above the level of the basic 
Tequirements of communication, drew its resources from the 
cultural evolution through the various stages of mankind. It 
fed heavily and Sumptuously through the inter-woven AIR 
lengthening roots deep into the very soil, climate, environs 
ment, social practices, traditions, customs, religion, philosophy 
pride and Prejudices, topped with the fancy manuring of men 
linguists and literateures and bloomed as a rose plant, The 
zose captivates one and all alike, but the gardner Plucks the 
rose and leaves the thorns because ‘the flowers are to be 
Propagated, not the thorns which should be burled deep,’ 
The language can be compared with the Tose-plant and it 
should be treated on the same Principles of gardening, This 


1 Neelima Gandhi in Spirit of the scene, The Hindustan Times 
Magazine Section, August 14, 1983, p. 1. 
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should be developed further to bring about balance in present- 
ing the pictures of boys and girls at par with one another. 
Writers, editors, publishers, teachers, and linguists could do 
wonders and add to the health of language in all books and 
journals, especially educational books. 


Linguistically, the rule is to assume that allhuman beings 
are males unless proved otherwise. When we say, man is a 
social animal, it includes both men and women. This assump- 
tion is applied to all products of nature, organic or inorganic. 
This has to be corrected eliminating sex-bias from language 
as also the linguistic discrimination which influences the very 
attitude of society towards women. Truth is stranger than 
fiction but it is a fact that men and women together produced 
a language which some how discriminates between them. 
Woman has now realised that she is being blatantly discrimi- 
nated, humiliated and insulted through the heaps of words, 
phrases and other linguistic weapons directed against her. 


This can be proved if we look into the world’s leading 
dictionaries. They have some very insulting words and 
explanations. The Chamber’s Dictionary describes the word 
‘womanish’ as an abuse, whereas its counterpart ‘manly’ has 
a high attribute attached to it. In Webster’s dictionary 
‘womanhood’ means fickleness, folly, etc. Such discrimina- 
tory and abusive language against woman has probably 
emerged through the dark ages. The man-dominated language 
through the same period of human history has assimilated the 
whims aud prejudices of men which probably are projected 
through the language due to their individual personality 
traits. The dictionaries compiled ages ago mostly by men 
only carried forward the same linguistic fallacies. Now the 
new age of enlightenment demands doing away with linguistic 
discrimination and as such gender-bias. A new approach is 
the need of the hour to bring about personal as well as social 
harmony in the society. 


William Shakespeare, the stalwart of English literature, 
who is often quoted as an authority even in the world’s lead- 
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ing dictionaries, has said, “frailty thy name is woman”. 
This kind of man’s attitude towards woman is like the 
behaviour of a frightened ring master in a circus who some 
how blurts out to a lion (woman) in Captivity. He forgets 
that the captive lion’s behaviour is not innate or natural. 
The true nature of a lion is to ignore, tolerate, and confront 
Or attack when provoked. Once in captivity, the lion’s 
instincts, senses, impulses, reflexes, urges, and the co-ordina- 
tion of these five factors get blunt because of external and 
internal suppression and disuse of various faculties, When 
such a lion trots, dances or jumps in the circus ring to the 
commands (using language again); he knows that he is being 
idiotic. But perhaps he tells himself that he is being ordered 
by a master idiot-the Ting master—who is a Victim of vanity. 
The lion in the circus forgets and forgives and prefers to 
submit by giving the same performance over and over again 
just to save the environment from being further polluted by 
the man’s false projections and foul language. In addition to 
such physical captivity there is ‘environmental captivity’ as 
Well that we find in the ‘wild life Sanctuary’ or the ‘lion 
Sanctuary’ where the horde of lions are Made captives in a 
Particular environment. Here the lions live comfortably, well 
looked after, well fed and even have entertainment in their 
own way. They relax in their home-theatre of the jungle and 
watch gleefully the fancy show which men and women pro- 
vide at their doors. Once there was a linguist-couple in 
the show. The husband exclaimed: “I can hear the lions 
making some comments amongst themselves”, 


The wife retorted : “Perhaps they are saying, “whatever 
may have happened to us, we still remain the kings as these 
weaklings, the human beings, come here every day and salute 
ug) !?? 


Probably such attitudes and behaviour of 
women almost helpless over the ages and s 
swing, dance, cohabit, and act to their commands. Men made 
women conscious of being weak, then called them frail, and 
prompted the philologues (those who are fond of Words). to 


men has made 
g they serye, 
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enshrine it in literature, like Shakespeare, wherever they could 
do so. 

The sociological resources of language extended the word 
‘mother’ into ‘mother-tongue’, i.e., a language from which 
another language takes its origin but interestingly the lan- 
ugage itself discriminates ‘the mother’ i.e., woman. 

According to Chambers Dictionary a ‘wife’ is the mistress 
of the house, she is also a hostess (goodwife), and a "house- 
wife’ is only a female domestic manager; According to 
Webster’s Dictionary a ‘sister’ is a ‘female fellow member’, 
nun, and ‘a hospital nurse’. There are many more such 
words, not worth mentioning here, which came into use after 
the social traditions and customs were initiated and followed 
by men. 

Psychologically, such words or expressions in language 
that deny equal status to women, by discrimination and 
disapprobation are very depressing, denegrating and degrad- 
ingto women. They have gone down lower in status to that 
ofmen. But men should be sporting. Ifthey are prepared 
to shed off the obsolete rules of the status game they can 
make women equal partners in it. 

Considering the fact that some countries of the world have 
already produced women as heads of states, prime ministers, 
administrators, business executives, technocrats etc., the cause 
of the equal status of women stands vindicated. Women have 
amply proved that they can be equal to men in all walks of 
life. 

Linguistic revolution alone can save the language from 
gender-bias and discrimination and accord a proper place to 
women which is their right. All the educational books, whe- 
ther general, rapid readers or text-books should not expose 
students or even others to fellacious language. Gradually the 
human minds will begin deconditioning and the use of 
derogatory words, phrases, and expressions against women 
will be seen through. 

Men and women together created the language and they 


together can salvage it as far as the status of woman is 
concerned. 


Status of Women in Language 
Teaching 


Ashok Kumar Mathur 


The need for raising the status of women arises from the 
fact that they have, for the most part, been indifferently 
treated and even looked down upon in the male-dominated 
society. The traditional values of their respectable position 
and much elevated status are fast deteriorating and consequen- 
tly the mal-practices which degrade them from their worthy 
place are getting momentum day by day. We cannot but 
condemn outright the repeated incidents of dowry deaths, 
of which one of the meanest forms is the menace of bride- 
burning. We cannot keep our eyes shut for a very long time 
from this phenomenon of society. 


Although different means for women’s emancipation have 
been suggested from time to time, here we are mainly concer- 
ned with realising the value of equality amongst the boys and 
girls through textbocks, supplementary readers and other 
reading materials to which children are exposed. L 


x anguage 
is the vehicle of thought. The seeds of emotional, moral and 
social values sown in the tender soil of children’s minds 


through such reading materials tend to grow int, 


© beautiful 
flowers which bloom when they get the soft bre 


eze filtering 
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through the social surroundings and caressing the buds and 
when they are nourished in a congenial atmosphere of happy 
families. As such, language proves to be the most potent 
instrument which can help building up the desirable attitudes 
in children and ultimately changing the society. It can also 
be exploited for generating a healthy attitude towards women 
and raising their status in society as a whole. 


Our language textbooks both at theprimary and secondary 
level should be specially designed to highlight the stories of 
chivalry, sacrifice and patriotism shown by women since time 
immemorial. Illuminating illustrations from history and 
legendary tales like those of Maharani Laxmi Bai, Panna Bai 
the faithful nurse of the royal child, Florence Nightingale etc, 
must be specifically incorporated in the textbooks, Refere- 
nces and quotations from great men, both in the past and the 
present, appreciative of women’s significant role in, and contri- 
bution to the various fields of human activity must be conspic- 
uously highlighted. Special mention of their achievements in 
different walks of life will help in developing a sense of 
appreciation for them in the innocent minds of children 
reading those textbooks. If will also develop in them sense 
of respect for women of the country, resulting in an overall 
healthy attitude towards them. It will make our children 
learn to look at woman asa part and parcel of the socio- 
economic set-up in which they live. The language textbooks 
will be better appreciated by the young children if they 
profusely illustrate the diverse roles of a woman as daughter, 
wife or mother and also the wider perspective of her role as a 
citizen of the country working for the development of the 
nation in her own way by contributing her share of work at 
home and outside by preparing her children to love the 
country and its soil. 


This line of approach towards raising the status of women 
through language textbooks will not be very useful without 
making frequent mention of their rights and duties which have 
more often than not been undervalued, Episodes or 
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‚references pertaining to the exploitation and suppression of 
woman’s rights, in any walk of life, must invariably be scrap- 
ped and replaced by material conducive to the growth of 
healthy feeling towards them. Stories alluding to the equality 
of their political social, cultural and religious rights must be 
highlighted so as to help children develop a fair under- 
standing of one another irrespective of their being boys or 
girls. 


The book may also illustrate woman’s participation in 
movements of social amelioration and her role in the emanci- 
pation of mankind as a whole. Anecdotes from the lives of 
great women like Sarojini Naidu, Mother Teressa, Smt. Indira 
Gandhi and others can go a long way in leaving a permanent 
impression on the minds of young children. Representation of 
female characters in plays, novels and short stories etc. must 
be significant not only qualitatively but also quantitatively. 
Anything that denegrates the position of women or amounts 
to segregation and discrimination must be carefully deleted 
from the book. 


Some critics might be inclined to contend here that all 
this will amount to preferential treatment to women and as 
such create a state of confrontation between man and woman. 
But this contention holds no water in so far as we are not 
talking of giving any special status to women, but only one of 
equality with men. The forte of our argument is that woman 
is in no way inferior to man and that she can rub shoulders 
with him in any walk of life. There are women in politics, in 
defence and security forces, in administrative set ups, in 
teaching and nursing professions, in mechanical and engineer- 
ing trades that is to say in all areas of activities where men can 
work. Such being the capabilities of women, why should 
there be an apathetic attitude towards them ? 


Why should one think that men alone can dominate the 
socio-economic scene of life and woman has but to live as his 
dependent? It is this kind of attitude which has to be 
corrected through language teaching in our schools. The 
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writers and teachers ultimately have the joint responsibility of 
bringing about the awareness amongst children that both boys 
and girls stand on the same plane and should get equal 
opportunities in life. 


It is, therefore, the need of the time to scrutinise and 
reshape our language textbooks to promote better under- 
standing in children. This will also go a long way in miti- 
gating the present day stigma onthe holy name of woman- 
hood and prove to be an eye-opener for the so called social 
reformers of the day. Only a concerted effort like this will 
help in restoring to women their legitimate place in society. 
It will also bring about a new social order in which both 
men and women are treated as the two wheels of the same 
chariot, two sides of the same coin and complementary to 
each other. 


Children at the school level necd guidance and direction 
which can be provided to them through language text- 
books or other reading materials that are intelligently and 
carefully designed. In doing so both the language and the 
content parts of the book must be taken care of. Sometimes a 
derogatory remark towards woman, howsoever inadvertently 
made, may spoil the show and create an altogether a fallacio- 
us impression in the minds of children. Language is a delicate 
tool to handle and special care is needed in using it correctly. 


But a balance is required in planning and writing of the 
textual materials, because the aim is to bring about a feeling 


of togetherness and cooperation and not rivalry between man 
and woman. Apart from language, the theme and content is 
equally important, Ifsome lessons portray a bright picture 
of boy’s marvellous feats, other lessons must highlight the 
performance and achievements of girls. It is, therefore, of 
paramount importance that both language and content in 
textbooks are carefully scrutinised and presented in a manner 
which creates no misunderstanding. 
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A study of textbooks from the view point of status of 
women would remain incomplete without saying a few words 
on the part played by parents in moulding the minds of 
their children. Textbooks, we all know, soon become a 
Valuable treasure of the children. They begin to love them 
So much that they are often inclined to imitate the characters 
depicted in these books, Their behaviour, both at home and 
Outside, is affected by what they have gone through in these 
textbooks. Parents who fail to realise this potent influence 


of books on the minds of their children, often lose grip on 
them. 


A word here and a word there from parents and teachers 
will go a long way in developing the right approach towards 
home being a place of solace and family being a heaven on earth 
where there is love, respect and harmony. lt is here that the 
children can learn about joint responsibility, dignity of labour 
and sharing pain, grief. happiness and ecstacy together. 


Status of Women Through 
The Language Curriculum 


Jaya Venugopal 


Frag Ha, BOTT ar 
ang gen, amar afc 
eT ATA, AIT WEN 
ut afa wean ar faar À 
— Tea maT 


The above sloka tells us that woman has many roles to 
play. She is a servant at work, a minister in giving advices, 
an affectionate mother for children and a damsel for her 
husband, She acquires unique status right from her birth. 
The Puranas tell us that women were worshipped. The 
language used in all our holy books was excellent to char- 
acterise woman. Woman always occupied the first place 
while being referred to as “Radha Krishna” or “Seeta 
Ram”. Evenin modern times while addressing a gathering it 
is said “ladies and gentlemen”. Thus women are. given 
esteemed position. Indian women are fond of asserting that 
they did not haveto fight for their emancipation and the 
tight to vote in the way the women in the West had to. 
“Our men handed it to us on a platter” is a favourite saying. 
Itis indeed rather surprising that ina country where the 
i deology of female submissiveness is so developed, women 
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got so many legal and political rights without struggling for 
them. 


We do agree that women did not get their social status 
until the Women’s Indian Association fought for a woman’s 
Tight to vote in the year 1914. Cochin and Travancore were 
the first states to grant qualified voting rights to women and 
then, a year later Madras Presidency followed suit in 1925, by 
granting franchise for women and also the right of represent- 
ation. Thereafter many of the leaders of the women’s 
movement were elected to prominent political posts. In 1927 
the All India Women’s Conference succeeded in securing 
Women’s right to vote. 

A woman is referred to as ‘Shakti,’ the embodiment of 
Cosmic energy. Many of our women in past were illiterates 
no doubt, but they were cultured andrefined. It was during 
mid-twenties, that a few women became aware that in the 
course of political struggles, other issues connected with wo- 
men’s welfare were being neglected-particularly education. This 
point was not givena serious thought until Independence. 
In mid-fifties the National Council for Women’s Education 
stressed the need for giving education to girls and women. 


This should be one of the points for consideration while 
revising the currieulum. When we think of curriculum, 
specially the language curriuclum ‚a lot of problems crop 
up as ours is a multilingual country. Sothe Government of 
India devised the three language formula for all school 
going children. Now the point is how the status of women 
can be enbanccd through the language curriculum, It needs 
to be considered whether this particular value, should be 
introduced through, L,, La or Ls. We can achieve our goal 
best if such topics are introduced through Ly, or Lz, because 
the third language is usually meant only for understanding 
and communication. 

Before the curriculum is framed the authorities should 
consider that the idea of status of women has to be introduced 
in two ways ; first by being conscious that equality means 
giving opportunites both to the boys and girls in all Walks of 
life and secondly by developing literature to reflect the duties, 


~ 
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responsibilities, ideals, legal rights, capacities and capabilities 
of women. The girls and boys in our schools come from 
families with high, middle, or low income groups ; and also 
from rural, urban, or suburban backgrounds. Sometimes they 
come from such cultural sub-groups in which educational 
achievement is invariably valued either with a dignity or with 
some suspicion that the girls might get ‘spoilt’ and Westerni- 
zed if they are permitted to have education. The present 
problem is of bringing awareness in both the boys and girls 
about their status and contribution to society. It is for educa- 
tional planners and administrators, who implement these 
plans, to include sufficient materials in the language curri- 
culum with a view to emphasizing the need for sharing the 
responsibilities and duties equally. 


: The content of the language material should be organised 
in such a way that students may progress, towards an increas- 
ingly natural utilization and organization of their knowledge. 
The language material to emphasize the status of women 
should be prepared within the limitations of teaching L1 and 
L2 ice. i 


(a) the logical structure of the subject, 


(b) the difficulty level of material in the light of the 
student’s intellectual maturity, and 
(c) the relation of this particular field to other fields. 


The seleetion of content, has to be based on the learner’s 
comprehension abilities as per the age group. Girls or boys 
distinguish themselves right from the beginning. When we 
observe the children of pre-primary stage it is significant that 
girls take to the softer games like kitchen-ware set to play 
with, and boys prefer games full of activities like playing 
with ball etc. This is the stage where we can introduce them 
to the concept of equality through the playway method. 
Children can be asked to share the games like bat and ball, 
to keep their own things clean and tidy, and mix together 
while there is some sort of get together. Some of our text- 
books contain questions like :—““Who cooks food at home ?” 
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“Who looks after the family 2” etc. All of us know what 
answers would be. Instead we could modify and ask ques- 
tions like : “How do our parents look after us 2” where 
the answer would depict the responsibility of both the 


Patents. Playmaterial like kitchen-set must be used by both 
the girls and boys. 


Most crucial stage of education is the primary stage where 
actual concepts are formed. Here the functions of;family mem- 
bers and social workers are stressed. Words like postman, po- 


Postoffices also. The language textbooks must lay due 
emphasis on duties. Tesponsibilities, ideals, and abilities of 
both the boys and girls. Most of Our textbooks at the 
primary level are Structure based. The language books haye 
to cover all types of themes right from developing good habits 
in children to spacecraft, Therefore, the text-book writers 
should keep in mind that proper projection of values com- 
mMensurate with status of women are dealt with and are woven 
in the texture of the subject matter. 


Secondary stage is a transition period where boys and 
girls try to know more about themselves. The teachers. 
teaching these classes have an important role to Play. As 
Indian education is text-book oriented, it is the Major res- 
POnsibility of the textbook writer to take care of what they 
actually convey. It would be in the fitness of things that 
women writers are given equal place in the lessons selected 
for the textbooks. Usually the aims and ambitions in one’s 


life take shape at this tender age, SO the girls should get 
Proper perspective of life and their role in it. 


The lessons in the textbooks, in the Supplementary readers 
Orin the compositions should include women writers, social 
workers or reformers on one hand and novelists, dramatists, 
artists, etc. on the other to. depict that Women haye also 
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contributed a great deal in these spheres. Girls are physi- 
cally weak than the boys. Sometimes they are easily tempted 
and are emotional too. These characteristics must not 
hinder their progress nor others be allowed to exploit them on 
this score. 


Audio-visual aids can also play an important role in 
language curriculum. The films, filmstrips, radio, T.V. etc. 
must depict equal status of women at home and outside. 
These can be referred to by the teachers in language 
classes. Conversations, plays, and skits etc. must project the 
image of women who are progressing at the same pace as men. 
Women have the right to learn, the right to think indepen- 
dently and the right to act accordingly. There are many 
untold stories about women which can be brought into lime- 
light, e.g. references to Mrs. A.V. Krishna Rao, the famous 
social worker who started Stree Seva Samaj and many more 
institutions which are doing wonders in Madras, or to Mrs. 
Margaret Cousin, the Trish Woman, who had started 
‘Women’s Indian Association’ in Madras in 1914. She has 
written “I was dedicated to service of India, service to that 
half of India, which means womanhood.” 


Women should try to carry this torch of dedicated social 
service and rise above the time where they may be regarded 
as weary, meagre, and nasty. The planner of language curri- 
culum, the textbook writer and the language teacher can join 
hands in completing this stupendous task. Woman does not 
want to be ahead of or behind a man. She wants to walk 


along with him. 


Status of Women in the Language 


Curriculum : An Administrative 
Outlook 


M.M. Joshi 


It is a verifiable fact that women and girls are discrimi- 
nated against in the educational systems. It may not be 
apparently so in the Communist countries but in the rest of 
the societies both occidental and Oriental, this discrimination 
has always existed and still does. Milton had remarked : “‘He 
for God only, she for God in him”. Manu: the author of 
ancient Hindu law, maintained : 


“She ahould do nothing independently even in her own 
house. In childhood subject to her father, in youth to ben 
husband and when her husband is dead to her sons; she 
should never enjoy independence.” 


Restrained by such cultural constraints women could not 
hope to attain the same height of status as men. This situation 
was ridiculous as ‘there are no differences in the measured 
creative abilities of boys ana girls’. (Raina, 1982) 


[m $ 
ıT.N. Raina: Sex Differences in Creativity in India ; Indian Educa- 
tional Review, Vol, XVIII-3, July, 1982. 
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In recent yearsa movement to uphold the dignity of 
women and provide equal opportuniteis to them has been 
started. In 1965, the United Nations embarked upon a 
programme to improve the status of women. In 1967, it passed 
the following Resolutions : 


“All appropriate measures shall be taken to ensure to girls 
and women, married or unmarried, equal rights with 
men in education at all levels, and in particular :— 


(a) equal conditions of access to and study in educational 
institutions of all types, including universities and 
vocational, technical and professional schools ; 


(b) the same choice of curricula, the same examinations, 
teaching staff with qualifications of the same standard, 
and school premises and equipment of the same 
quality, whether the institutions are co-education or 
not ; 


(c) equal opportunities to benefit from scholarship and 
other study grants ; 


(d) equal opportunities for access to programmes of con- 
tinuing education, including adult literacy pro- 
grammes, and 


(e) access to educational information to help in ensur- 
ing the health and well-being of families’’.* 


The year 1975 was designated as International Year of 
Women and UNESCO declared its belief that in the long run, 
education will prove to be the most effective channel for 
achieving equality between men and women and ensuring 
the full participation of women in development. The same 
year Dr. Kurt Waldheim, Secretary General of the United 
Nations, remarked : 

“We must think positively about how the position of 
women in their own societies and in international affairs 


= 

*(Resolution No. 2263 adopted by the General Assembly of the 
United Nations, November 7, 1967, under Article 9, the ‘Declaration 
on the Elimination of Discrimination against Women’,) 
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could not only be improved, but their large potential] contri- 
bution be better utilized for the benefit of all.” 


The Indian Education Commission (1964-66) also emphasi- 
Zed that: 


“the education of ‚girls should receive emphasis, not only 
on grounds of social justice, but also because it accele- 
rates social transformation”. 


The Commission went on to add that: 


“the significance of the education of girls cannot be 
overemphasized. For full development of our human 
resources, the improvement of homes, and for moulding 
the character of children during the most impressionabel 
years of infancy, the education of women is of even 
greater importance than that of men in the modern world, 
the role of women goes much beyond the home and the 
bringing up of children. She is now adopting career of her 
own and sharing equally with man the responsibility for 
the development of society in allits aspects. This is the 
direction in which we shall have to move”, 


It is now realised that girls and women have an important 
and distinctive contribution to make to the society of the 
future and that this will receive special consideration. We 
find that the teenage girls today have a zest for living. The 
task of education is mot to contain this zest but to provide 
strength, reliability and sense of direction toit. There should 
be a balance in education which can be obtained from a 
proper combination of the arts, the Science and the artistic 
and practical skills. Language is a natural activity. It is not 
only the means of communication but also the key to intellec- 
tual growth and as such is, the key to all education, It is in 
this area that a lot of ‘sexism exists.’ There is a hidden 
curriculum, there is an invisible method by which women a 
discriminated against. Often such sentences as ‘Big boys don’t 
cry’, and ‘Little girls must not be bossy’ are used by teachers, 
Instead of such examples the roles may sometimes be reversed. 
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There is no reason why ‘weak’ characteristics should be 
attributed to girls only. The Plowden Committee in England 
cited the case of a rural primary school Headmistress who 
wrote : 

‘The boys dug a hole and made a very satisfactory 
pond...a girl brought a jar of water from the football field to 
show me thatit was not fit to drink, although it was always 
used for the players’ tea. The boys wanted to find out if the 
rain water running down the bank contained any debris...... v2 

Instead of these discriminating roles she could have used 
the word ‘children’ or ‘students’ and not relegate girls to sub- 
sidiary roles where they were not even expected to ask ques- 
tions to show curiosity about the rain water. 


The reading schemes currently used in schools show the 
most traditional male/female domestic roles. This must 
change. The reading schemes and books for young children 
must depict women also as central characters. They should 
not always be portrayed as playing passive roles, as princesses 
or ‘damsels in distress’, and being helped or ‘rescued’ by 
‘prince charming’. They must emphasize female endeavour, 
must show pictures of working wives and mothers, the hus- 
bands who shop in the market, the wives who drive cars, 
women who put up shelves and put plugs on electrical 
appliance, male nurses and female doctors, women digging 
gardens, and men cooking lunch on Sunday. The language 
books must stop showing unadyenturous, timid, lifeless girls 
and decisive, courageous, strong and imaginative boys, as 
illustrative models in real life. Examples of inter-changeable 
roles are beautifully given in the book Breakthrough to Lite- 
racy by Mackay, Thompson and Schnaub (1970). Though 
the stories in language books are not real, they have far- 
reaching impact as the school readers take them to be real. 
The readers do not just teach reading but mould the attitudes 
of the students. 


To go deep into this aspect the Government of India set 
up a Committee on Differentiation of Curricula between 


boys and girls under the Chairmanship of Mrs. Hansa Mehta, 
which recoinmended : 
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“Tn the democratic and socialistic pattern of society which 
we visualise, education will be related to individual capa- 
cities, aptitudes and interests which are not strictly related 
to sex. There would, therefore, be no need in such a 
society to differentiate curricula on the basis of sex”. 


inspite of such efforts the situation, more or less, remains the 
same. Not only women are normally mentioned as ‘weaker 
sex’ in the textbooks but most of the reading material revoles 
round the male choracters. A random study of some text- 
books reveals this glaring defect : 


Textbook Subject] No. of No. of 
Class Chapters Chapters 
featuring 
girls/ 
women 
1. “English Reader” Eng. VIII 20 Nil 
II (Special Series) 
NCERT 
2. “Bal Bharati’’-I Hindi-VI 32 3 
NCERT 
3. ““Bal Bharati’’-V Hindi-V 24 2 
NCERT 
4. “English Reader”-I Eng.-XI 12 2 
NCERT 
5. -do- am esse, le Nil 
6. ‘Supplementary -do- X1 29 5 


Reader’? NCERT 
7. “Gulmohar Graded 
English Course?’ -do- V 18 


3 
(Orient Longman) 
8. “Enrich you English” -do- IX 10 2 
CBSE. 


The examples clearly show the male bias with which the 
textbooks for children—both girls and boys—are written. This 
must change. Emphasis must be laid on having a proper 
balance on female and male characterization, 
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The language teachers must play a major role in providing 
equal opportunities to both girls and boys in the actual class- 
room situation. The teacher’s conversation should not revolve 
round the boys only but should encompass girls also. The 
girls should also be involved in participating in various ‘manly’ 
jobs. To the teacher the students should bs just students 
and not boys and girls. That would be the ideal situation. 


The role of the Principal in promoting healthy attitudes 
in children—both girls and boys—and in developing respect 
for each other’s work and the idea of co-operation amongst 
them is very important. The factors of prejudice, role-condi- 
tioning, sex-role, stereotyping, assumptions from leıd:r;hip 
of the past should not cloud her/his administrative juig2- 
ment. 


Given below are many aspects of the school which in- 
corporate some element of sexism, and which a Principal can 
avoid with timely guidance at appropriate juneture:— 


I. Aspect directly connected with teacning Languages and 
Women’s Status : 


(i) Language textbooks and supplementary readers 
adopted—other than those compulsorily prescribed 
by the Board of Education—should be throughly 
scrutinized and those containing themes/structures of 
sex-bias should be revised, to delete and/or modify 
all such references. 


(ii) The work of language teachers should be supple- 
mented with programmes of elocution, debates, 
dramatics etc. Through these activities the characteri- 
zation of girls’ roles should be depicted as on par 
with that of the boys. The topics of debates and the 
themes of dramas should be chosen so as to portray 
equality of sexes. These programmes could be 
Organised both at the individual level as well as 
interhouse basis. 
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(iii) 


(iy) 


6) 


JI. Aspects having indirect 
Women’s Status :— 


G) 


Gii) 


(iii) 


(iv) 


Teachers in general, and language teachers in parti- 
cular, should te cautioned to treat both boys and girls 
without prejudice to either in and outside the class- 
Tooms. 


Films depicting the dignityof woman and her equal 
status with man should be screened. They could be 
part of composition work in language. 


Seminars/Symposia/motivation camps for Language 
teachers may be organised to orient and.re-orient 


them about the need to eliminate sex-bias from their 
teaching. 


bearing on Language teaching and 


It should be ensured tha 
pupils a full and reali 
of options. 

Home Scie 


t the curriculum offers all 
stie choice of the whole Tange 
Boys may be allowed to offer subjects like 
nee, Knilting and embroidery, tailoring, 
child-care, and girls may offer electricals, woodwork, 
clay-modellin g, Metalwork etc. 


School playgrounds should not be segregated into 
areas for girls and areas for boys. 


Girls should not necessaril 
tive uniform like skirts or 
allowed to wear trousers, 


y be asked to wear restric- 
‘Saris’, whilst only boys are 


Both in academics and sports girls may be urged to 
compete against boys and vice versa. They should not 
only be allowed but also encouraged to. participate 
in all those games and sports which have traditionally 
been the preserve of boys. Innovations in Language 
teaching to develop the idea ofequality of sexes should 


be encouraged, Improvised situations could be created 
in the class room. 
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(») Girls may not line up in separate row during school 
assembly. 

(vi) Boys’ names must not be written first in class registers 
followed by girls’ names. 


(vii) The houses in the school may be named both after 
renowned men and women. 


(viii) Guidance and connselling should be provided to 
students, teachers and parents so that in all walks of 
life conformity of attitude may be developed. If this 
is not done, the aim of propagating equality of sexes 
will be frustrated. Moreover what the language text- 
book envisages may be spoiled by the unimaginative 
and sexbiased programmes on T.V. Hence the need 
to educate people in all walks of life, and there can 
be no better way than to put the idea across to the 
parents. 


Moreover, often Principals have been seen admonishing 
the girls for not behaving in a manner ‘befitting’ girls. This 
discrimination must go and measures at all levels taken for 
Te-orienting the teachers for weaning them away from ‘male- 
bias’, and to re-frame the language curriculum, particularly 
at the school level, as the most impressionable years of child- 
ren are spent in the school, 


Role of an Administrator in 
affecting the Status of Women 
through School Curriculum 


Renu Kaul 


To an on looker “the school curriculum” and “ 
tor” signify two different poles, because the 
that administrators have nothing to do with 


rieulum is the domain of the teacher. Whether the Principals 
of schools are pu 


teachers first and then administrators 
The U.G.C. includes the Principal in the cate 
but Considering the Specific jobs that the Principals are 
assigned, it won’t be out of place to call them administrators, 


administra- 
general feeling is 


In the rank and file of all educational administrators, the 
Principal thus comes first, then the District Inspector and 
then the hiararchy of all those who look after the rest of the 
Official duties. With this 
Part does the Principal play i 
India, itis most unfortunate 
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or at least are involved in this important venture or curricu- 
lum development. But by and large curriculum is framed by 
a heterogeneous committee which consists of officers, mem- 
bers of some board or association and also teachers from 
universities and colleges who can hardly claim to know a 
child’s mind. Even if they know it, it is almost a story of the 
past for them because they are now busy with teaching at 
higher levels. This would reveal that so far as subject curri- 
cula are concerned, the first administrator—the Principal has 
No say, but the task of implementation is thrust upon them. 


Principals are not expected to be merely subject specialists, 
they are Supposed to know every subject and are expected to be 
able to give general guidance to each teacher. When the issue 
of “Status of Women in Language Curriculum” is discussed, 
it does not limit language in the classroom only. Of course 
much has already been said about restructuring our language 
books in such a manner that no prejudicial view point is reflec- 
ted in the textbooks. But textbooks are not the only teaching 
aids, The teacher’s conversation with children, in and outside 
the classroom has its own effect on them. There should not 
be any reflection of his cultural bais against women even when 
he converses with students in lighter moods. Young Children 
catch things indirectly, Whatever the teacher Says or does 
has an ever-lasting effect in their sub-conscious minds. The 
question that is to be answered is how far Principals can have 
a check and control over such situation. Princippl’s attitude, 
his faith and belief can always be filtered through and have 
deep influence on the child. N 


To elevate women’s position in society and to raise their 
status, a cultural metamorphosis is needed. It cannot be done 
either through language lesson, or history lesson, or in the 
school or in the play ground alone. Any one factor in isola- 
tion with the rest will never solve this issue. 


“Strike the iron when it is hot”. The conceptual frame- 
work of the child’s mind is shaped from the very beginning 
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—through education. It is only lack of educatinn that 
has been responsible for the narrow notion about women’s 
inferior position in life. In educated families where women 
are atpar with men, where they are able to partake the joys 
and sorrows of their men counter-parts with equal responsi- 
bility and efficiency, the picture is not so dismal, but the 
percentage of such families is extremely low. Teachers with 
different family backgrounds, with different psychological 
traits are incharge of small children. How’ can the Principals 
be responsible for all that they say to the children in and 
outside the classroom ? Yet, there are some ways to do sO. 
They can tone-up the college by holding staff meetings, 
addressing girls and boys in assemblies, and by arranging 
‘parent-teachers’ meets and thus bring home! the idea that the 
women’s role in Indian society needs reconsideration and 
Children also need to be aware of this factor. A women’s. 
Place is no longer restricted in the four walls of home. It 
has already occupied other areas outside the home. 


_ Home is perhaps an equally important factor in bringing 

about a healthier outlook towards women in general. Men 
saying: “women are not fitto be independent” are not 
still unheard of. How can one expect that the Principals with 
such family backgrounds will be able to influence their 
pupils in moving ahead with thetime. A revolution to such 
attitude has to be brought in. This can begin in the classroom, 
in the school, at home and elsewhere. Personal contact with 
students—questioning, discussing and explaining facts of life 
can have a direct bearing on them. Good Principals are 
worshipped by students as ideals. They can work wonders 
with young children. 


The high upsin the administrative ladder are still less 
concerned with children or their home-backgrounds. The 
position is still worse when the issue is limited to language 
curriculum. Sometimes strangely enough, the school inspector 
happens to be anything but a teacher. He looks down upon 
ateacher. There is a general feeling that a teacher can never 


en; 
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be a good administrator. Inspectors have hardly been seen 
bothering about curriculum. It is supposed to be outside 
their domain. Yet they too can get themselves involved in 
this task by organising refresher courses for language 
teachers now and then. They can call Principal’s meet to 
discuss such vital issues. At the time of supervision they 
can see to it that the inputs given to the teach2rs are propetly 
utilized, and the resources made available to them are not 
mishandled. 

There is a limited scope for the inspectors. Now the contri- 
bution of the higher officers can also be assessed. Language 
teaching may be just one tool through which the awareness of 
children towards the status of women may be created but 
there are other agencies which are more powerful than the 
textbooks. It is here that the administrative officers can play 
some important role. Whatever efforts are made to highlight 
Sex parity through the textbooks and language lessons, might 
be adversely affected by other more powerful mass media. 
Radio and televisions these days have more abiding effect 
than textbooks. The makers of education policy may take the 
matter with radio and television authorities andsee that 
their efforts synchronise with that of the other departments. 

Another area where the administrator, if not directly 
related to language teaching, can play some constructive role 
in elevating the status of women, is in deciding the policy of 
opening more co-educational institutions. In Utter Pradesh, 
it has been accepted in theory by the Social Service Investment 
Board on Education which comprises of Secretaries and high 
Officials of different departments, that separate women’s 
colleges for higher education should not be opened. But in 
practice, due to social and political pressures, many girls’ 
institution are still in existence and many more are coming 
up every year. Even at the Secondary and Senior Secondary 
Stages, co-educational institutions can be counted on fingers. 
So long as this segregation of sex exists in our educational 
institutions, understanding and appreciating each other’s 
Status may be a wishful thinking. Textbooks alone will not be 


able to do much. 
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Similarly in deciding the entire curriculum some positive 
efforts have to be made to provide equal opportunity to both 
the sexes for learning a particular subject. In Uttar Pradesh 
again no girlis known to haye offered military science and 
no toy has yet studied home science at the Secondary Stage. 
Reservations of subjects on sex basis is a great hinderence in 
achieving the goal of equality of sexes. 


Inter-school exhibitions on Science are organised at state 
and inter-state levels every year, But generally only the boys 
are seen participating in such exhibitions, Again, it is here 
that the administrator can play some difinite role. To encou- 
Tage girls’ participation in such activities, there is no harm if 
special prizes are announced for them. This is just a process 


of bridging the gap that still exists in some parts of our 
country. 


Perha ps no other device is more effective in bringing about 
any attitudinal change than educational tours. It is for the 
administrators to provide for such educational tours in which 
both boys and girls are allowed to participate. It is only when 
girls and boys come closer that they can understand each 
Other better and develop a healthy sex attitude. Segregation 
has always been the root cause of all evils. Giving more 
OpPortunities of free mixing, allowing common situations in 
the school which the girls or boys can share with each other 
their will create a healtheir atmosphere. 


PART II 


THE FORMAT 


en A 


The Status of Women in the 
Teaching of English at the 
Upper Primary Stage 


Ashok Mathur 


Education has rightly been considered the greatest instru- 
ment that can bring about a change in any sphere of human 
life—social, economic, political, cultural, and the like. Society 
is always in a state of flux and powerful forces which try to 
take it in different directions are constantly at work. Old 
and traditional values, good or bad, are under pressure and 
new ones, desirable or otherwise, are being shaped. Real 
education provides us with tools which help us in lifting the 
useful from the worthless. Not only does it prepare us to 
adjust ourselves in the present set-up but it also helps us in 
developing values which may not exist at present but are 
desirable. So complex is this process of chang e that a variety 
of factors are involved in it. In this paper we ate concerned 
with the role of schools as part of society and teaching of 
English in particular in bringing about a change in attitude 
towards the right status of women. 


t discuss briefly the factors responsible for the 


Let us firs 
Due to the bias of society 


prevailing uncon genial climate. 
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towards the role of women 
basis. Such discriminati 


iated by the Parents, 
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differ in kind and degree. For example, language can play a 
more vital role as compared to other subjects. Not only that, 
formation and development of attitudes can take place more 
easily through a child’s mother-tongue rather than with the 
help of a second language like English for two obvious 
Teasons. First, the child is exposed to his mother-tongue all 
the time, everywhere—in the classroom, on the play ground 
in the streets, and at home. Secondly, his command of the 
mother-tongue increases with his mental age whereas in the 
Case of the second language his mental age is high but his 
linguistic competence is much less than that of the mother- 
tongue. In other words, he does not learn much in the 
second language even in class VIII since it may only be his 
third year of English. 


Before we try to bring about any attitudinal change in the 
students, it is essential that teachers themselves, the agents of 
such change, should be converted to the desired way of think- 
ing. They have to be fully exposed to the new ideas. This 
can be done through group discussions, paper reading pro- 
grammes, projects and providing them with literature on 
relevant themes. 


Since the textbook is the most widely used teaching aid in 
our country, it is perhaps the mightiest weapon iin the hands 
of a teacher to fight against injustice to women, More things 
can be wrought through a well-written book from the view- 
Point of the right status of women than we can think of. A 
teacher’s task becomes easy and smooth if he hasa good 
textbook, which in no way denigrates women, excludes all 
negative attitudes and highlights positive ones. 


A textbook writer, thus, has a Vital role to play for he 
can help in promoting a healthy attitude of co-operation bet- 
ween boys and girls. First of all a stage-wise blue-print which 
shows the objectives, themes and values commensurate with 
the right status of women in society has to be prepared. We 
will also have to spell out which objectives, what themes and 
values, We propose to take up at a patticular stage and class. 
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In the Elementary Teacher’s Handbook (Status of Women 
Through Curriculum published by the NCERT) the only major 
idea to be introduced at the Middle School Stage is that home 
management is a joint responsibility of both the sexes. Though 
at this stage, the textbook writer has only a limited number of 
structural and lexical items which he can use, there are many 
other ideas he can take up even for middle school classes. 
Short biographies of women who have distinguished themselves 
in fields like different sciences, engineering, teaching, sports, 
politics, statesmenship, diplomacy, novel-writing, poetry, 
administration, social reforms etc., can be included. In adi- 
tion to this, freedom-fighters and revolutionaries like Durga- 
wati, Laxmi Bai, Chand Bibi; makers of history like Razia 
Begum, Jahanara, Roshanara; discoverers like Madam Curie ; 
stateswomen like Aruna Asaf Ali, Sarojini Naidu, Vijai Laxmi 
Pandit and Indira Gandhi; personalities from ‘puranas’ like 
Shakuntala, Devki, Yashodhara, Uttara, Ahilya; musicians like 
M.S. Subuluxmi; social workers like Mother Teressa, Kasturba 
and D.K. Karve; saints like Mira; male social reformers like 
Dayanand Saraswati, Ram Mohan Roy, Ishwar Chandra 
Vidyasagar, Keshay Chand Sen, who tried to improve the 
lot of women, Rabindra Nath Tagore, Bankim Chandra and 


Sarat Chandra who have depicted women in the. right way 


should also find a place in our books. The sacrifice of 
Personalities like Panna, Rani Hada of Rajasthan needs to 
be highlighted. So also the ones who have left their mark on 
the international scene like Florence Nightingale and Joan of 
Arc. We can also have lessons on women workers in 
Offices, farms and factories and also those in panchayats, state 
assemblies or Lok Sabha. The hard work and perseverance, 
bravery and creativity of rural and ‘tribal women can 
be written about. In some lessons the idea that there 
has always been a woman behind the success 

great man can be Presented. That genetically or 


wise a woman is in no Way inferior to a man is an ide 
can be put forth through another lesson. 


the process of decision-making and Tigh 
ently may be the theme of yet another less 


of each 
ability- 
a which 
Women’s share in 
t to vote independ- 
on. Women Nobel 
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Prize winners may also find a place in the book. Space 

permitting, suffrage movement and activities of organizations 
like ATWC, YWCA, University Graduate Women’s Associa- 
tion may also be included. Let us also remember to include 
literary works of women in the textbooks. 


A textbook writer has to be extremely cautious that no 
statement or remark which denigrates women is allowed to 
creep in it, negative attitudes which militate against the right 
status of women do not find a place there, and materials 
which reveal the good qualities of women are included. For 
this purpose stories, plays etc., which run down social evils 
and highlight equality between sexes are to be presented to 
the students. Exercises at the end of each lesson, if properly 
framed, can go a long way in stimulating the right response 
from pupils and thus gradually bringing about the desired 
attitudinal change. Illustrations, too, can help a lot focussing 
the attention of the reader on the right status of women. 


Supplementary readers can also play a vital role in 
developing among the students a healthy attitude towards the 
role of women in society, The writer of such a reader has a 
greater freedom as he is not tied down to the teaching of 
some structural or vocabulary items in each lesson as is the 
writer of a textbook. He can use a much larger variety of 
language material in each lesson. His task by its very nature 
is to dish up extremely interesting reading material. So 
whatever spills over from the textbook can easily be taken 
care of by him. It will be a good idea if we can get prepared 
Some supplementary readers from the point of view of 
the right status of women, based on the various themes 
already suggested for use by textbook writers. Of course, here, 
too, illustrations and exercises can be used to the advantage 
of highlighting the desired values. If we indicate the portions 
of textbooks which can be exploited to bring into focus the 
right status of women, teacher’s guides too, can be helpful in 
achieving the objectives. 


P Textbooks, supplementary readers and teachers guides are 
important tools for achieving the objective of elevating the 
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image of women, still their role remains limited as they can 
be used in the classroom only. For a deeper and wider 


impact on the young minds curricular activities can easily be 
utilized. 


Literary activities provide a good opportunity to bring to 
light the great contribution of women in many fields. By an 
intelligent selection of topics for debates, discussions and 
other programmes the image of women can be elevated. Writ- 
ing and reading out stories, essays, etc. on this theme can 
also help im achieving the objective. In poets? meet, poems, 
including those by women, can be recited by boys and girls. 
Special issues of school magazines, printed or hand-written, 
on the role of women in society, can be brought out. Girls 
are to be encouraged to write for the Magazine and to read 
some published specially for women. Cultural activities like 
dramatics can also play a vital role and take shyness and 
fear out of the young girls, 


In co-educational institutions gitls and lady teachers can 
be encourged to participate more actively in the school 
assembly. Boys and girls should sit and stand in mixed 
groups and not separately. Women guests ‘including writers, 
artists, musicians, social workers and specialists in other fields 
can be invited to deliver talks. Boys and girls may be asked to 
narrate incidents from the lives of great women which glorify 
women. Quotations and ‘thought for the day’ especially those 
written by women may be selected so as to highlight the 
qualities of women. 


Schools have different kinds of Competitions. Houses can 
be named after great women and each can have boys and 
girls as members for inter-house competitions and other 
activities. Houses can be decorated with pictures and 
Portraits of great women. Exhibitions of pictures and 
portraits with a brief write-up on great women and the status 
of women in different periods of history may be arranged. 
For different kinds of celebrations, including anniversaries of 
great women, work should be equally divided among boys 
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and girls in such a way that they get the impression that all 
types of jobs can and should be done by both the sexes. Dur- 
ing picnics, excursions and tours boys should be asked to 
take up tasks which are traditionally assigned to girls, namely, 
cooking, serving food, cleaning utensils. School union 
provides a good opportunity as girls class Tepresentatives get 
a chance to air their views freely, vote according to their 


women indifferent Societies at different time 
stamps issued in honour of 
women working in Panchayats, 
assemblies, parliament, judici 
in and outside the country etc, 


To sum up, 


it can be said that to restore the right status 
of women we h 


ave to fight against the 


Establishing Equal Status of 
Women Through the Teaching of 
English at the Upper Primary 
Stage 


Mira V. Dave 


Men and Women are equally important and essential 
biologically, socially, and culturally, but in our man-centred 
society women are always given a secondary place. This could 
be the situation all over the world. Isn’t it surprising thatin 
a so-called advanced country like England women were not 
given the right to vote until they put up a long fight? In 
our country some of our scriptures did emphasise the import- 
ance of women at home and in society, but with the passage 
of time the status of women has deteriorated. Women have 
to suffer not only emotionally or mentally but also physically. 
They suffer only because they are women. 


Mahatma Gandhi once said: 


“IfI was born a woman I would rise in rebellion against 
prefention on the part of man that a woman is born to be 
his plaything.” (The Thought of Mahatma), 
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Such a situation is shameful on the part of a civilized 
society. It is nothing but cultural backwardness. 


Of course our constitution gives equal status to all the of 
the country, and women do enjoy more freedom and equality 
in the present-day society. They have started getting opport- 
unities in various fields. Women’s education is also becoming 
widely acceptable. Thus the status of women has certainly 
improved a little after Independence but the percentage of 
such benefitted women is too small. Even today uncountable 
women become victims of social evils. Women are considered 
inferior to men not only physically but also intellectually. In 
families and also in society men dominate women. As a 
result, a great number of women are uneducated. Their 
subordinate position does not let their personalities develop 
fully. Even learned women, in many cases, supress their 
ambitions, In most parts of the country, the dowry system 
has not yet changed. The stigma attached to widows, 
unmarried and childless women still persists. In many cases 
women are also, to a certain extent, responsible as their treat- 
ment towards their daughters and daughters-in-law is not 
always healtly and does a great damage. Girls in the family 
ate not given the same treatment and opportunities as boys. 
Therefore, women also, along with men, need to change their 
attitudes. 


Role of Education 


If we want to improve upon the status of women in all 
spheres of life and give them a respectable position in society, 
Proper thinking will have to be developed in our children 
tight from their early child-hood. Manubhai Pancholi 
‘Darshak’, a renowned writer and educationist of Gujarat, has 
rightly said that saints all over the world have preached and 
tried hard for the betterment and happiness of mankind. 
Inspite of their sincere efforts, why have the expected results 
not come-up? The reason is that they have always a 
to preach the grown-ups. They should haye begun with 
children. 
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An awareness of men-women equalityshould be developed 
from the early childhood. Inspite of the spread of education 
today, an educated woman is not considered equal to an 
educated man. We may find women workers in various 
fields but their status is not equal to that of men. A working 
woman in a family (perhaps earning more) does not enjoy the 
privileges enjoyed by aman. As education plays a vital role 
in building up the character of children by moulding their 
thoughts and preparing them for life, our task could be easier 
if we begin at the school level. This has also been observed 
by the committee on the Status of Women in India, ICSSR’s 
programme of Women’s Studies, in the following words ; 


“The deep foundations of the inequality of sexes are 
built in the minds of men and women through a socializa- 
tion process which continues to be extremely powerful. 
If education is to promote equality for women, it must 
make a deliberate, planned and sustained effort, so that the 


new value of equality can replace the traditional value 
system.” 


Role of a Textbook 


As soon as a child starts going to school he gets associated 
with teachers and textbooks. These are the two factors 
contributing a great deal to the building-up of the personality 
of a child. His textbook is the Bible for him. Whatever is 
written in the textbooks and said by their teachers, is the 
truth for small children. These future eitizens derive inspira- 
tion and philosophy of life from their textbooks. The 
characters in the textbooks are the ideals for them, They 
desire to follow them and behave accordingly. Therefore, 
the focus on the equality of status 


among men and women 
in their textbooks will certainly shape 


their ideas positively. 
Textbooks in English at the Upper Primary Stage 
Realizing the importance of textbooks in the cultivation 


of proper values in children we should make the best of text- 
books as an effective tool for elevating the status of women 
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in society. Atan early age the minds of children are very 
Teceptive and without any prejudices. Therefore, at that 
Stage, it is much easier to appeal to the emotions of children, 
particularly through language textbooks. The material 
Presented in a language textbook in the ferm of stories, 
anecdotes, incidents, plays, dialogues, or simple poems 
arouses children’s interest and leaves lasting impressions on 
‘their minds, 


Since English is taught as a second language in our 
schools and as, at the upper primary level, we get lessons 
written for textbooks, our task becomes easier. Hence, while 
writing lessons for a particular textbook, if our authors take 
alittle more care, values regarding the promotion of the 
women’s equality could easily be brought in. The textbooks 
which are in use at present should be evaluated from the 
point of view of the status of women. All derogatory refere- 
nces in respect of women should be deleted. The teachers 
should also, on their own, put the status of women in its true 
perspective. 


Suggestions for Textbook Writers 


(a) Vigilance against Negative Aspects 


The task of textbook writers is a challenging one, as 
children gather lot many impressions from their textbooks. 
Care is to be taken that children do not gather undesirable 
ideas about stereotype image of women from textbooks. If 
the textbook writer is not constantly aware of this fact, 
Negative aspects, do creep in though unknowingly in text- 
books. 


Smt. K. Nishchal had studied 300 lessons in different 
textbooks in English from the point of view of the status of 
women. Following are some of her findings : 


(#) 181 pictures of male characters and only 9 stories of 
female dominance: 
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(ii) 263 pictures of male characters, 75 pictures of female 
characters. 


ii) 88 pictures of both male and female characters all 
dominated by the males. 


(iv) In all the lessons the inertia of women is evident. 


(v) 78 biographies of male characters, 3 biographies of 
female characters. 


(vi) 50 percent of the female characters were not even 
named. They were introduced only with their 
relationships as mother, sister, grandmother, daugh- 
ter, maid servant, etc. 


(vii) A female character is never found in a lesson on a 
scientific theme as if females could never associate 
themselves with science or any subject of intellectual 
importance. They are born to be mothers and sisters 
and at the most nurses or teachers. ! 


(viii) Portia in “Merchant of Venice”, and the queen of 
Jhansi in Indian scene show bravery in the disguise of 
a man, as if only men could show bravery. There are 
Some sentences like ‘The queen of Jhansi was brought 
up by her father like a boy.’ or ‘The best man on the 
side of the enemies was the queen of Jhansi’, 


Such references in textbooks present unrealistic and 


irrelevant images of women and affect adversely the innocent 
minds of children. If, from early childhood, it is fixed in the 
minds of the girls that as grownups they have to do the 
household work, bring-up children, or at the most, be 
typists, nurses, teachers, or doctors, they as grown-up 
females, feel very much confused. They cannot take up 
challenges and if they happen to be in some non-traditional 
occupation, they feel extremely embarrassed. 


4Strinic Manomurtynu Rup—by Ila R. Bhatti Ahmedabad ; 1979. 
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A textbook writer has to be careful about such discrimi- 
nations in choice of subject matter, character portrayal, and 
exercises given in his textbook. 


(6) Characterisation and Presentation 


Ina textbook characterisation and presentation of the 
material are important factors. The number of female 
characters should not be too less compared to the male 
characters. In most of the evaluations done on textbooks, 
counting numbers becomes the chief activity. Though 
important, it is not the only criterion. The variety of roles 
attributed to women and their treatment are equally impor- 
tant. 


Usually the female characters depicted in textbooks are 
traditional and stereotyped. There should be some change 
in the attitude towards women. It is necessary to present 
such modern female characters who walk shoulder to shoulder 
with males and are capable of taking up any challenge. At 
the same time our male characters should often be depicted 
as sharing houschold duties, to meet the requirement of the 
changing times. 


The presentation of such themes should be so natural that 
rse of life. 


the children accept them as the natural cou 


(c) Themes 


Establishment of the idea of equality between men and 


women in the minds of children, respect for women i Ked 
and acceptance of theirt feelings, emotions and their in y 
duality—inclusion of such material in a textbook is a ¢ 
lenge. 


Following are some model themes for inclusion in text- 


books : 

(i) Simple biographies of know 
women who are outstandin; 
social reformers, scientists, sports-women, 
national leaders, social workers and so on. 


n as well as unknown 


g as freedom fighters, 
artists, 
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Gi) Cleaning the house on a holiday—the work in which 
all members of the family, male as well as female, 
contribute equally. 


(iii) A lesson showing the importance of the duties per- 


formed by mother or housewife, as part of the house- 
hold. 


(iv) A lesson on a visit to a shop or an institution run by 
women. 


() A school function in which a lady judge or a renow- 
ned female social worker is the chief guest. 


(i) A story of a family in which a girl is given good 
education and training in the area of her interest. 


(rH) A lesson in which mother also has an occupation 


and everybody in the family shares the household 
duties. 


(viii) A lesson on a village farm in which men and women 
work together. 


There can be many more themes like these which can be 
Picked up from day to day life. The aim is to establish the 
identity of women as individuals who also contribute 
towards the development of society and the nation. 


(d) Illustravions 


At the elementary level more Pictures should be given in 
the textbooks. If children are repeatedly exposed to the 
Pictures of women working in various fields and the boys and 
men helping them in their work, they will start accepting 
women as equal partners in all walks of life, 


(e) Exercises and Activities 


The questions in the exercises given at the end of each 
lesson should beso framed that children’s attention is drawn 
towards the equal status of males and females.’ Moreover, 
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there could bea question on some ‘activity’ in which children 
areasked to do same work jointly in school or at home. In 
some of the lessons they could be asked to record their own 
activities at home like helping their mothers in household 
chores, cleaning the classroom or the school compound or 
decorating the classroom etc. They could also be asked to 
gather information regarding the useful activities of working 
women in their neighbourhood. 


Awareness of Teachers and Parents 


As our objective is to shape the thinking of young children 
in the direction of equality of status of both the sexes, the 
textbook alone would not serve the purpose. Their learning 
must match with their experiences at home and in society. 
For this, awareness of teachers and parents towards the 
changing roles of women in society is also an important 
factor. 


The Status of Women Through 
the Teaching of English at the 


Secondary and Senior Secondary 
Levels 


R.L. Gupta 


Language is the most important and powerful means of 
communication, It js central to human experience, Our 
entire elaborate social Structure is mediated through spoken 
and written language at our disposal, Ideology and philo- 
sophy could be interwoven into its texture and Teflected in 
and through it. 


Naturally, the inherent potential of such a powerful 
vehicle of thoughts and feelings could be exploited for the 
Promotion of the status of women if the constitutional 


commitment of “equality of Opportunity’ has to be translated 
into action. 


sciences which have focus in imparting knowledge. Language 
books and methodology, on the other hand, haye emphasis 
on linguistic content, Language is a means through which 


| 
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we communicate our ideas, thoughts and feelings. However, 
its scope would vary from stage to stage an d depend on 
whether it is taught as the first, second, or third language. 
We cannot afford to overload our language books with too 
much ideational content and less so in the case of the teach- 
ing of English as a second or third language. This would 
make the linguistic content fade into insignificance. And 
even in the books meant for imparting knowledge one has 
to be on his guard in giving direct instruction or imparting 
information, sermonsing or speaking from the pulpit. While 
developing language materials this aspect has to have imper- 
ceptibly inbuilt potential which works from within and 
indirectly helps in bringing about desirable change in the 
thoughts of the reader. 


Nevertheless, there is some scope for indirect inclusion 
of some values through classroom situations, curricular and 
co-curricular activities, language textbooks and materials, 
especially in the light of goals and functional syllabus based 
on speech acts. 


__ The teaching of English as a second language has deeper 
implications and methodologically significant dimensions. 
An inherent ideational content deficiency in the structure of 
teaching strategy provides an insight into the causes that 
have been responsible for the deterioration of the standard. 
In a second language learning situation, Language one (Lı) 
gets priority and Language two (La) has a secondary position. 
It is obvious to a discerning mind that this gap has widen- 
ed considerably. An inclusion of the component, filling in 
this gap should go a long way in providing strategies of 
teaching English as a second Languageion certain psychologl- 
cally sound bases and pedagogically effective and empirically 
eflicatious norms, providing the indispensable inbuilt input 
conducive to and productive of elevated status of women. 


Now let us look at the whole pedagogical structure. for 
teaching English as a second language built on the basis of 
ts could 


structural syllabus, and suggest how some componen 
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be strengthened, enriched and made more effective. The peda- 
gogically sound appropriate techniques, suitable devices, 
course books, supplementary readers, workbooks based on the 
syllabus and the teaching in the classroom and outside, should 
contribute towards the attainment of the set objectives. 


Moreover, we should not forget that the greatest and most 
powerful variable that we have to keep in mind constantly is 
the concept of individual differences. We have to tailor our 
methods and materials (including the visual element) keeping 
in view the heterogeneity of the clientele whose needs are to 
be catered to. Naturally, we have to adopt an approach in 
language teaching that is so rich in the variety of devices that 
it leaves the learner with the choice to adopt whatever learn- 
ing strategy suits him best. 


Now if we view the existing situation, the methods and the 


materials from the point of view of indivi 
bias or eyen total indifference towards w 
perceptible to a discerning eye. 


dual differences, sex 
omen will be clearly 


At the structural level : 
Ram is more intelligent than Rani. 


Hari is the most intelligent boy in the class. (or isthe most 
intelligent of all students in the class) 


Suresh is the monitor of the class, 

Anita is Weaker than Ravi in maths. 

Mohan is a boy. His father is a teacher/doctor/social 
worker/engineer, etc. (no reference is given to his mother) 
Although Anita is a girls, she wants to be an engineer. 


Anita should clean the Toom and help her mother. Raju 
will study. 

Anita dear, Please ci 
clean the utensils. 

Don’t waste time, 
with good marks, 


lean the room, wash the clothes and 
Dear Raju go and read your books, 
You should pass your examination 


77 


Anita, you can’t offer maths or science. Youare a girl. 
You can’t get admission to an Engineering college. 


Rekha helps her mother in the kitchen. Anil helps his 
father in the shop. 


Raju puts on nice clothes. Anita goes about in simple dress, 


Lata can’t take partin such activities. Girls should not 
take part in activities like tournament and cricket match 
etc. Alka likes cooking, Mohan likes swimming/reading, 
etc. Give milk to Raju and his father, we can do without it. 


Sita knows now to cook food or stitch clothes, and so on. 
Then reported speech as involving only boys. 


Dialogues involving boys ! 
Can’t Sita be more intelligent (han Hari ? 


Why can’t the girls get admission to an Engineering 
College? Can’t we have more girls taking part in activities 
outside home ? 


The prescribed books, course books, workbooks, supple- 
mentary readers, rapid readers, etc., also reveal sex bias. The 
authors of these books, it seems, do not keep in mind their ' 
differing clientele. In villages and small towns most schools 
are co-educational and the prescribed books unfortunatly do 
not cater to the needs of girl students at all. Sometimes the 
themes, the presentation, the pictures, etc., seem to be rather 
alien to them in view of their tastes, needs, aspirations, Ten- 
dering the whole text unsuitable for a very large number of 
girls who form about fifty per cent of the student population 
at the secondary and higher secondary stages. This imbalance 
has to be corrected and the references affecting adversely the 
image of women have to be identified and eliminated from 
the textbooks prescribed for secondary and higher secondary 
Schools of the country. 


Research work in this area is rather scanty but it can be 
Proved by studies that the authors of many of these books 
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have been men who have not been mindful of the clientele, 
their interests and expectations. Perhaps, consciously or 
unconsciously, they have lost sight of this functional aspect. 
It may be quite natural, but to do justice to the assignment of 
writing a lesson one has to resist this temptation of projecting 
the stereo-typed image of women and ensure that the different 
clientele get their due representation. The bias creeps in, 
finds expression and operates in a negative way in the selec- 
tion of themes, their nature, type and quantum, their presen- 
tation, semantic interpretation of utterances in a particular 
situation. It also influences even the physical aspects like 
pictures, the shapes and sizes, and also the gestures and 
actions of the characters involved, 


If one goes deep in Scrutinising the situation an imbalance 
is quite discernible even in the co-curricular and extra-curri- 
cular activities organised in schools, Girls, unfortunately, 
operate as passive listeners and silent observers, There does 
not seem to be much provision for their equal participation 
and involvement in such activites that are meant to provide 
them suitable experiences and exposure. This has eaten into 
the vitals of the major part ofour student population, making 
them inactive and docile and thus defeating the very purpose 
of educating them. Anything that denigrate the image of 
women has to be completely rooted out and suitable inputs 
be provided to act in a positive way through appropriate 
methods and materials to restore and eleyate the Status of 
women. 


Although, the teacher, the material-producer, and the 
textbook writer have to operate under certain constraints at 
the initial stage, yet ways and means can be devised to supply 
the desirable and necessary input. After some time some of 
the constraints may be relaxed as the learner advances and 
becomes more competent in linguistic content. At the 
secondary and senior secondary Stage, the task becomes easier 
because of the maturity level and attainment of the learner, 
Here the choice of topics and themes could be wider. In fact, 
the maturity and linguistic competence demand and neces- 
sitate inclusion of suitable themes which should have the 
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Potential of motivating the learner’s interest and sustaining it 
through out. There isno reason why reading material in a 
foreign language should not be of intrinsic interest to the 
learners provided what is made available to them has been 
chosen to suit their interest. . If there is material that people 
want to read in their mothertongue, there ought to be similar 
material that they would want to read in the second or foreign 
language, 


Providing Equal Opportunities to Boys and Girls 


While developing the materials for this age group, one can 
ensure that both male and female characters are represented 
in a balanced way. The girls need not necessarily be shown 
doing household chores and boys being depicted as working 
outside. The stereotyped image of a woman cooking, sewing, 
washing or ironing the clothes can gradually be replaced by 
Women working as doctors, engineers, politicians, lawyers etc. 


While asking the students to write paragraphs, notes, or 
essays such topics can be suggested as may be helpful in 
bridging the existing gap between the clearly demarcated 
activities. Involvement of girls at different stages of teaching 
can be ensured through encouraging them to participate in 
conversation, language games, competitions, language Jab 
drills, making sentences or writing paragraphs on given 
Points, 


Through co-curricular and extra-curricu lar activities 


While organizing debates, functions or celebrations, 
Prayer assembly, essay competitions, one-act plays, etc. care 
has to be taken to see that girls and boys are offered topics of 
their interest and choice. Their participation has to be 
ensured. Girls have to be given encouragement and incentive. 
More opportunities are to be provided to them and their efforts 
appreciated and rewarded. Variety has to be brought in 
through suitable and effective devices to secure good results. 
Short descriptions not showing any favour to a male child or 
looking down upon girls in life may be useful. The content 
Should help promote sex harmony by describing how a certain 
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family co-operates in Preparing food, Maintaining the house; 
washing, cleaning, etc. 


Thematic content, biographies of Mira Bai, Panna Dai, 
Ahilya Bai, Nur Jahan. Rani of Jhansi, Sarojini Naidu and 
Contribution of some of the modern women leaders and social 
workers like Mother Teressa, etc. could be made use of. They 
are more suitable if an interesting form of a dramatic scene or 
one-act play is devised for the purpose. The themes and 
ideational content involved should be proportionate and may 
also include Stories, biographies and autobiographies of 
women who have contributed towards the progress of 
mankind. The material could be adopted, adapted, simplified. 
and abridged to suit to the level of the learner in view of the 
objectives and the language content to be included. It has to 
have some Priorities and emphasis. Certain things precede 
while others follow. They get more premium while others 
are considered less significant. More important ideational 
content is presented in such a way that it contributes towards 
the oneness of the theme, its coherence and seems asa means 
to attain the objective of communication. Less effective and 
inappropriate presentation can play havoc with the theme. It 


might act adversely, dilute and distort the message and thus 
defeat the purpose. 


Co-existence and inter-dependence of both the sexes could 
be brought home to the learner at the threshold of consci- 
ousness level, through interesting episodes, anecdotes, 
dialogues, conversations, descriptions—at breakfast, at dinner 
etc. It should help Considerably in opening new horizons and 
broadening their outlook and changing their perception. 


As the pendulum has swung to the other extreme, it has to 
be stretched in the other direction a little further so as to 
bring about and maintain balance. Awareness on the part of 
the teacher of English as a second language should go a long 
way in bringing about the desirable attitudinal change in the 
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